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 ABSTRACT 
Lailatun Nikmah. 2019. Teacher’s Corrective Feedback in Students’ Creative 
Writing at the Tenth Grade of MAN 2 Klaten in the Academic Year 2018/2019. 
Thesis. English Language Education, Cultures and Languages Faculty, The State 
Islamic Institute of Surakarta. 
Advisor : Dr. Imroatus Solikhah, M.Pd. 
Keywords : Teacher’s Corrective Feedback, Students’ Creative Writing 
 Corrective feedback can be formed into written and oral ways. This study 
focused on written corrective feedback that is given by the teacher. The objectives 
of this study are to describe the types of teacher’s corrective feedback in students’ 
creative writings and describe the reason of the teacher uses the appropriate 
corrective feedback in her correction at the tenth grade of MAN 2 Klaten in the 
academic year 2018/2019. 
 The study used descriptive qualitative design. The subject of this study 
was the teacher who taught of X IPA 1. In this study, the teacher used creative 
writing as the type of the writing tasks. There were 3 meetings and 3 themes of  
writing tasks such as holiday plan, announcement and unforgettable experience. 
The researcher collected the data by using documentation, interview and 
observation. The documents that used in this study were students’ worksheet on 
three topics that had been given the written corrective feedback by the teacher. 
The document was used to know the types of corrective feedback that used by the 
teacher. Interview was used to know the teacher’ reason in using the appropriate 
type of her correction. Observation was used to know the process of the teacher 
gave the corrective feedback by creative writing tasks. The data was analyzed by 
using Ellis’ Theory and the researcher classified each types of corrective feedback 
by using coding technique in each tasks. To advoid the bias data, the researcher 
used triangulation. In this study, the researcher used triangulation by using 
sources, method and theories. 
The results of the study showed that first, the teacher used 5 of 7 types of 
corrective feedback. The types of corrective feedback were direct corrective 
feedback, indirect corrective feedback, metalinguistic corrective feedback, 
focused corrective feedback and unfocused corrective feedback. Based on the 
findings, The findings of this research show that the total data in this study was 
635. There was found indirect corrective feedback 65%, direct corrective 
feedback 22%, metalinguistic corrective feedback 5%, unfocused corrective 
feedback 8%, and focused corrective feedback 6 data. Second, The teacher uses 
indirect corrective feedback dominantly in her correction and the reasons are she 
expects that indirect corrective feedback can  motivate the students to be more 
active in writing, increase students’ confidence because she can find the correct 
answer by themselves, the students are able to know their ability in writing and 
the teacher gets the information how far the students’ ability in writing and can 
practice the students’ critical reading and thinking. 
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 CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
 
The implementation of teaching English at X IPA 1 class of MAN 2 
Klaten  English is done by three steps. Those are planning, teaching and 
learning rocess and evaluating. This school has used 2013 curriculum. 
Hamalik (2007: 237) argues that the implementation of 2013 curriculum on 
learning activity in schools by the teachers is implemented in three 
dimension, those are teaching learning planning, teaching and learning 
process and learning evaluations. In the planning activity, the teacher who 
taught at X IPA 1 prepared to make lesson plan based on the syllabus and 
managed the material that would be delivered to the students.  
In the teaching and learning process, the teacher did not do observing 
activity. Even though, Syahmadi (in Wahyudin and Sukyadi, 2015) argues 
that scientific-based learning activy in language teaching consist of five 
activites. Those are observing, questioning, experimenting, associating aand 
communicating. The teacher began the lesson by checking the students’ seat 
and asked the students to put an English book on their table. Then, the teacher 
introduced the topic of the material, asked the students to make an example of 
the topic by oral. In the first meeting the teacher taught about the use of “am 
going to” and “will”. The teacher gave an individual homemwork to the 
students to write their holiday plan. In the second meeting, the teacher asked 
the students to make an annoucement letter based on their creativity. In the 
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 third meeting, the students had an assignment to write their unforgettable 
experience.  
In the syllabus, recount text is taught at the second semester. 
However, the teacher gave that task because the topic in third meeting is 
about “simple past tense”. She asked the students to write their writing 
depends on their imagination, creativity and thinking. It is related to the 
argument by Harmer (2004:3) that when writing, students need more time to 
think than they do in speaking activity. They can go through what they know 
in their minds, and even consult dictionaries, grammar books or other 
references. Young & Savage (in Tok & Kandemir, 2015) states that writing 
skills cannot come automatically, it needs some experiences, talents, and a lot 
of regular training. 
The type of writing choosen by the teacher is creative writing. Oral (in 
Tok & Kandemir, 2015) states that creative writing means one’s putting his or 
her ideas and feelings about a particular topic on a paper by using his or her 
imagination freely. Creative writing aids language development at all levels: 
grammar, vocabulary, phonology and discourse. It requires to manipulate the 
language in interesting and demanding ways in attempting to express 
uniquely personal meanings. It means that, creative writing can explore the 
students idea, feeling when they do writing activity.  
The last activity is evaluation. Based on the observation, the teacher 
gave the evaluation in the comment directly when the students performed 
their discussion. Lynch (2003: 2) states that evaluation is defined as the 
 systematic attempt to gather information in order to make judgments or 
decisions. Sukardi (2008: 1) states that evaluation has different meanings for 
different teacher. However, the meaning of evaluation which has been widely 
accepted by teachers in the field is a process which determines the extent to 
which objectives have been achieved. It means that the evaluation is very 
useful and every teacher have each way for evaluating.  
Based on the observation in the class of X IPA 1 the teacher did the 
evaluation into corrective feedback form.  The teacher gave written corrective 
feedback. The teacher at X IPA 1 gave the written corrective feedback in next 
day.  So, the students collect their tasks and the teacher gave the corrective 
feedback. Based on the interview with the teacher, she did not give the 
written corrective feedback directly in the teaching and learning process 
because it can make time consuming, so she asked the students to take the 
book after she already finished her correction. She often gave the written 
corrective feedback when she gave writing task to the students. The example 
of her written corrective feedback are circling the wrong word, using red pen 
for correcting, underlining mark, and gave the correct answer above the 
wrong word. Some students didn’t know the meaning of the sign of corrective 
feedback that has been given by the tacher. The teacher told that the students’ 
mistakes are in using past tense, grammatical structure and still pure in using 
new words. She also told that she was the only one of the English teaher in 
class of X that still used corrective feedback. 
 
 Solikhah (2016) argues that written corrective feedback refers to 
various ways a reader can respond to a second language writer by indicating 
that some usage in the writing does not conform to the norms of the target 
language.  Corrective feedback is given by the teachers when the students use 
the target language incorrect. The students’ errors are expected to be 
improved after they get the correction. Learners’ errors could be grammatical 
errors such as the incorrect use of preposition, pronoun or tenses; lexical 
errors such as nouns, verbs or adjectives; and phonological errors.  
There are some previous studies which are relevant with this topic of 
the study to support and being the referral of the analysis. It is explained in 
the following: Bitchener (2008) in his journal, he says that written corrective 
feedback had a significant effect on improving accuracy in the use of two 
functional used of the English article system (the use of “a” for first mention 
and “the” for subsequent mentions) and that this level of accuracy was 
retained 2 months later without additional feedback or instruction. Bitchener 
& Knock (2008) in their journal, they say that (1) students who received all 
three WCF (direct corrective feedback, written and oral meta-linguistic 
explanation) options outperformed those who did not receive WCF, (2) their 
level of accuracy was retained over seven weeks and (3) that there was no 
difference in the extent to which migrant and international students improved 
the accuracy of their writing as a result of WCF.  Xhama (2018) in his 
journal, he says that corrective feedback in writing is a very important tool in 
the development of a student’s writing skills in teaching English as a 
 Foreign/Second language and an irreplaceable tool on teacher’s hands to 
motivate, push and help improve writing skills of their students. 
From the related researches above, the researcher wants to carry out a 
research about teacher’ corrective feedback especially in students’ creative 
writing. The researcher did observation in MAN 2 Klaten. The researcher 
took X IPA 1 class for the subject. Based on the result of the interview that 
the teacher always give the corrective feedback in students’ writing. Giving 
circle sign in wrong word, underlining in error grammatically, and used red 
pen for correcting the mistakes. So, the researcher want to analyze the 
teacher’ corrective feedback at MAN 2 Klaten. 
Based on the explanation above, the researcher wants to conduct a 
research entitled: “TEACHER’S CORRECTIVE FEEDBACK IN 
STUDENTS’ CREATIVE WRITING AT THE TENTH GRADE OF 
MAN 2 KLATEN AT THE ACADEMIC YEAR 2018/2019”. 
 
B. Identification of the Problems 
Based on the background of the study above, it can be identified in 
several problems as below: 
1. The teacher doesn’t do observing activity in teaching process. 
2. Some students do not understand in teacher’ instruction. 
3. Some students do not know the meaning of the sign of corrective feedback 
that has been given by the teacher. 
4. The students still lack for using new vocabularies. They still use the 
familiar vocabularies in their writing.  
 C. Limitation of the Problems 
In this research, The researcher limits the study on the teacher’s 
corrective feedback in students’ creative writings at the tenth grade of MAN 2 
Klaten. The themes of the creative writing’ tasks in this study are holiday 
plan, announcement and unforgettable experience. The researcher chooses 
these genres because the teacher gave these tasks. Teacher’ corrective 
feedback is focused on written feedback. 
D. Research of the Problems 
Based on the background stated above, the research problems of this 
study are:  
1. What are the types of teacher’s corrective feedback in students’ creative 
writings at the tenth grade of MAN 2 KLATEN in the academic year 
2018/2019? 
2. Why does the teacher use the dominant type of corrective feedback for 
correcting the students’ creative writings? 
 
E. The Objectives of the Study 
In line with the problem statement above, the objectives of the research  
are formulated as follow:  
1. To describe the types of teacher’s corrective feedback in students’ creative 
writings at the tenth grade of MAN 2 KLATEN in the academic year 
2018/2019. 
 2. To describe the reason of the teacher uses the dominant type of corrective 
feedback in her correction. 
 
F. Benefits of the Study 
There are some benefits that will be gained through this study. The 
researcher devides the benefits into two categories. Both are theoritically and 
practically categories. 
1. Theoretically 
The researcher expects that the result of this research can give 
information that teacher’s feedback in students’ witing is very important 
for developing students’ ability especially in writing. The researcher can 
give more theories about writing, teacher’ feedback and those can be 
sources for other researches. 
2. Practically 
The researcher expects that this study will give the inspiration for 
other studies, especially for another English teacher in Indonesia. Because 
teacher’ feedback can help the students’ difficulties in writing. The 
students can improve their writing to be creative. The researcher also 
hopes that the teacher can develop their feedback for the example the use 
of technology.  
G. The Definition of Key Terms 
In order to clarify the title, the researcher gives the definition of key 
terms to avoid misunderstanding. 
 1. Teacher’ Corrective Feedback 
Corrective feedback is given by the teachers when the students use 
incorrect target language. The students’ errors are expected to be improved 
after they get the correction. Learners’ errors could be grammatical errors 
such as the incorrect use of preposition, pronoun or tenses; lexical errors 
such as nouns, verbs or adjectives; and phonological errors (Solikhah, 
2016). 
2. Creative Writing 
Creative writing argues that imaginative tasks such as writing 
poetry, stories and plays (Harmer 2001: 259). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER II 
REVIEW ON RELATED LITERATURE 
A. Theoretical Description  
1. Concepts on Writing Skill 
a. The Definition of Writing Skill 
Writing is one of the skills in English teaching learning. It 
is a productive skill. Writing can be very useful for students 
because it helps students to convey their message through their 
minds in written form. Harmer (2004: 31) states that writing is a 
way to produce language and express the idea, feeling, and 
opinion.  
Brown (2001:336) states that writing is a process of 
thinking”. It is because writing is a process of putting ideas in their 
mind on a paper to transform them in words and become sentences 
by using structure and coherent organization. It indicates that 
writers are expected to explore their ideas and arrange them into 
good sentences and paragraph that have meaning.  Because of that, 
writing is not only the activity of producing symbols of language in 
written form, but also a mean to deliver ideas. When people start 
writing, they do not only write all their ideas. They need to convey 
and organize their ideas into a readable text that has some 
meanings. They have to think how to make their ideas can be 
understood easily. 
9 
 Byrne (in Al-Khasawneh 2014) states that writing as 
encoding of a certain message or idea through writing it in a shape 
of a sequence of sentences put together in a systematic way. The 
way of ordering the written sentences should include some 
conscious mental effort such as making notes, drafting, and 
revising. It means that writing contains message or idea that be 
written depends on systematic way.  
Based on the theories of writing, it can be concluded that 
writing is putting the idea and message in a shape of a sequence of 
sentences put together in a systematic way.  
b. Microskills and Macroskills of Writing 
Brown (2003: 220) states that micro-skills are imitative and 
intensive types of writing task whereas macro-skills are related to 
responsive and extensive writing. The descriptions of micro-skills 
are as follows: 
1) Produce graphemes and orthographic patterns of English;  
2) Produce writing at an efficient rate of speed to suit the purpose;  
3) Produce an acceptable core of words and use appropriate word 
order patterns. 
4) Use acceptable grammatical systems (e.g, tense, agreement,  
pluralization), patterns, and rules.  
5) Express a particular meaning in different grammatical forms.  
6) Use cohesive devices in written discourse.  
 The descriptions of macro-skills are as follows:  
a. Use the rhetorical forms and conventions of written discourse.  
b. Appropriately accomplish the communicative functions of 
written texts according to form purpose.  
c. Convey links and connections between events and communicate 
such relations as main idea, supporting idea, new information, 
generalization, and exemplification.  
d. Distinguish between literal and implied meanings when writing. 
e. Correctly convey culturally specific references in the context of 
the written text.  
f. Develop and use a battery of writing strategies, such as 
accurately assessing the audience’s information, using 
prewriting device, writing with fluency in the first drafts, using 
paraphrases and synonyms, soliciting peer and instructor 
feedback, and using feedback for revising and editing.   
c. The Process of Writing 
Badger, R., & White, G. (2000) argue that writing in process 
approaches is seen as predominantly to do what linguistic skills, such 
as planning and drafting, and there is much less emphasis on 
linguistic knowledge, such as knowledge about grammar and text 
structure. Trible (in Badger, R., & White, G., 2000) states that 
process of writing consist of four stages: prewriting, 
composing/drafting, revising and editing. Meanwhile, Harmer 
(2004:4) states that writing process is the stage that a writer goes 
 through in order to produce something in its final written form. 
There are four steps in a writing process:   
1) Planning 
The first step of writing is planning. Before starting to 
write or type, writers need to plan what they are going to say. It 
can be done by making detailed notes, jotting words down, or 
simply planning in the head (Ismail, Zaim & Gistituanti, 2018). 
Harmer (2004:4) proposes three main issues writers should think 
about when planning to write: (1) the purpose of the writing, (2) 
the audience they are writing for, and (3) the content structure of 
the piece. 
2) Drafting 
In this step, a writer writes what he/she has been planned 
before. This writing is called the first draft because it is not 
finished yet. The writer should check it minutely and make 
changes and corrections before considering it as the final version 
of the writing (Ismail, Zaim & Gistituanti, 2018). 
3) Editing 
In this step, the writer makes changes and corrections 
due to the ambiguity, grammatical errors, disorganized orders of 
writing (Ismail, Zaim & Gistituanti, 2018). 
 
 4) Final version 
This final draft of writing is written after the writer has 
done with editing and revising the first draft. However, Harmer 
(2004:5) states, “writing process is recursive”. It means that 
writers revise throughout the process, frequently moving back 
and forth among the steps writing (Ismail, Zaim & Gistituanti, 
2018). 
From those explanation, it can be concluded that the process of 
writing are planning, drafting, editing and final version. In this 
research, the teacher only does editing process. 
d. Types of Writing 
Hedge (1998: 95) has more thorough classification of the 
writing activity types in general. He divides the writing types into six 
kinds as follows: 
1) Personal writing is writing for oneself, and includes various 
kinds of aide-memories, as well as diaries and journals. These 
writing activities would normally be carried out in the first 
language but there may be good motivational reasons for using 
them in the foreign language classroom. As we have seen, 
keeping journals in English provides valuable practice 
opportunities.   
2) Study writing is also for oneself and may never be shown to 
others. The student makes notes while reading, takes notes in 
 lectures, and makes summaries for exam revision. All of these 
types require skills which can usefully be taught to students 
learning English for study purpose. 
3) Public writing is writing as a member of the general public to 
organizations or instructions, so that there are certain 
conventions to keep to in the writing. It includes such activities 
as writing letters of enquiry, complaint, letter to the editor, form 
filling, and applications. 
4) Creative writing can includes poems, stories, rhymes, drama, all 
types of writing which again are mainly for oneself but which 
may be shared with others. It is a kind of writing most 
commonly found at primary and lower secondary levels in 
mother-tongue classroom. In these contexts, it has the values of 
helping personal and social development, building confidence 
and self-esteem, and developing writing skills through narrative. 
Some teachers report great success with creative writing in 
general-purpose English classes to adults, but careful decisions 
are necessary about its appropriateness and likely success with 
particular groups of adults.  
5) Social writing is a category which includes all the writing that 
establishes and maintains social relationships with family and 
friends. 
6) Institutional writing relates to professional roles and is needed 
by business executives, teachers, engineers, and students in 
 these and other fields. It may well be possible to draw up a core 
of this type of writing which all professional people need to be 
able to write, e.g. reports, summaries, minutes, memos, etc. 
However, each area of activity well have its own specialized 
texts, such as legal contracts or academic essays. Language 
students in these more specialized groups can usually draw up 
specifications of their own needs in writing English, and provide 
authentic products. 
From those explanation, it can be concluded that the types of 
writing are personal writing, study writing, public writing, creative 
writing, social writing and institutional writing. In this research, the 
type of writing that used by the teacher is creative writing. 
2. Concepts on Creative Writing 
a. Definition of Creative Writing 
Boden (in Kirkgoz 2014) states that  creativity is the ability 
to come up with new ideas that are surprising yet intelligible, and 
also valuable in some way. Language creativity involves different 
types of creative thinking, and the playful use of language to 
construct new and surprising meaning. It means that creativity comes 
with new ideas. 
Oral (in Tok & Kandemir, 2015) argues that creative writing 
means one’s putting his or her ideas and feelings about a particular 
topic on a paper by using his or her imagination freely. It means that 
 the students can put their imagination, feeling and their idea freely 
on their paper. 
Kurniawan (2014:31) states that creative writing is the result 
of students’ writing in the form of the results of experiences that are 
memorable and interesting with the fantasy and imagination of 
students. It means that creative writing is a writing of students’ 
experience that are memorable and interesting. Another definition 
comes from Ramet (2007:1) who states that creative writing is 
having the power to produce an imaginative original literary 
production which can be applied to genre of writing. 
From the descriptions above, it can be concluded that 
creative writing is a writing that have an asthetic and the writers can 
develop their imgination and their experience by using their words in 
their writing. 
b. The Genre of Creative Writing 
There are two genres of creative writing that are non-fiction 
creative writing and fiction creative writing (Masri, 2010: 11-12). 
1) Fiction Creative Writing (is a genre of creative writing to 
convey the author’ point of view). For example: Short Story 
writing, Novella and novel writing, Comic writing, Drama 
writing, Poetry Writing, Scenario Writing. 
2) Non Fiction Creative Writing (is a genre of creative writing that 
uses literary styles and techniques to create factually accurate 
 narratives). Example: Article, Travel essays, Book writing, 
Column/ personal essay, Profiles, Culture criticism, Memoirs, 
Book/film/music review, Ad-writing/copy writing and Booklet. 
It can be concludedthat there are two genres of creative 
writing. Those are non-fiction creative writing and fiction creative 
writing. 
c. The Process of Creative Writing 
Morley (2007: 125-132) defines the process of creative 
writing as follows: 
1) Preparing 
The creative process begins in preparation, which 
includes active reading, imitation, research, play and reflection: 
all conscious actions. This is also the time when you are settling 
the project, deciding exactly what the students are going to do, 
and researching ways to help them achieve it, including 
researching history and other factual data for fiction and creative 
nonfiction. 
2) Planning 
A creative nonfiction writer usually begins with subject, 
not structure, and makes a choice; they research the subject, and 
carry out interviews and archive and internet searches. They 
may also use brainstorming games to cluster ideas and images 
for later use. With fiction writers, it is almost as if its 
 practitioners were groups of twins divided at birth, and whose 
upbringings were quite different. On the one hand, there are 
short story writers and novelists who forge ahead with their 
work with little planning. Their books are an exploration, a 
journey without maps, or one in which the map of events is a 
secret held by its characters. 
3) Incubation 
It creates an incoming wave of the subconscious that 
washes over the pages students will write. Importantly, it is not a 
time for talking about student’s project, but for listening to 
grow. 
4) Beginning 
Write any sort of rubbish that covers the outlines of what 
the students intend: the plot outline, character sketches and 
description. Begin by free writing and free-associating sentences 
until some patterns emerge that begin to intrigue you solely for 
the sound they make, their rustle of possibility. 
5) Flowing 
Creative flow has been described by psychologists as a 
state of total absorption, a superfine focus in which the writer 
has clear goals but is writing at a stretch: at the limits of their 
intelligence, in fact. The act of writing becomes an end in itself. 
Flow can lead to a skewed sense of time; distractions and 
 worries shift into a mental background. This is possibly why 
writing can become addictive, and also be perceived as 
therapeutic. 
6) Breakthroughs and finish lines 
The students begin operate on the same artistic plane for 
a time, working through several pieces of writing, or even 
several books. However, given sufficient fluency through 
practice, students make artistic breakthroughs and leaps while 
writing one particular piece – a short story. 
From the explanation above, it can be concluded that process 
of creative writing are; preparing, planning, incubation, beginning, 
flowing, the silent reservoir and breakthroughs and finish lines. In 
this research, the students only do the beginning process. 
d. Assessing Creative Writing 
The assesing of creative writing redundant be provided by 
Mozaffari (2003:2017). 
Table 2.1 
Rubric for Assessing Creative Writing 
Criteria Excellent (21-25) Good (16-20) Fair (11-15) Poor (6-10) 
Image Maximal use of 
significant details 
(there is no or just 
one abstraction, 
generalization and 
judgment)   
Several use of 
significant 
details (they 
are 
significantly 
more than 
abstractions, 
generalization
s and 
Minimal use of  
significant 
etails (they are 
significantly 
less than 
bstractions,  
Generalizations   
No use of 
significant 
details (sole 
use of 
abstractions, 
generalizatio
ns and 
judgments 
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Criteria Excellent (21-25) Good (16-20) Fair (11-15) Poor (6-10) 
Character
ization  
Maximal use of  
characters'  
physical  
appearance,  
action, thought,  
symbol, etc. to  
reveal characters  
(complete  
indirect  
characterization)  
 
 
Several use of  
characters'  
physical  
appearance,  
action,thought,  
symbol, etc. to  
reveal 
characters 
 Minimal use of 
characters'  
physical  
appearance,  
action,thought,  
symbol, etc. to  
reveal 
characters  
 
No use of  
characters'  
physical  
appearance,  
action, 
thought,  
symbol, etc.  
to reveal 
characters  
(complete 
direct  
characterizat
ion)  
 
Voice Maximal use of  
images to make  
the voice  
appealing  
 
 
Several use of  
images to 
make the 
voice  
appealing  
 
Minimal use of 
images to make 
the voice  
appealing  
 
No use of  
images to 
make  
the voice  
appealing  
 
Story The use of  
narrative to  
convey purpose.  
 
 
- - No use of 
narrative to 
convey 
purpose 
(purpose is 
conveyed 
through 
formal 
statement) 
  - -  
 n her rubric, it is found that there are four indicators of creative 
writing which include image, characterization, voice and story. 
Image is so central to discipline that Burroway (in Mozaffari, 2013: 
2215) refers to creative writing as imaginative writing. He also 
concludes that creative writing refrains from three major elements of 
flat writing including: a) abstractions: concepts which cannot be 
experienced through the senses (love), b) generalizations: words 
which include too many of a specific group and thus cannot be 
visualized (everything) and c) judgments: tell the reader directly how 
to think about something instead of showing it. There are two ways 
of creating images by Burroway (in Mozaffari, 2013: 2216) 
including: a) concrete significant details: details which appeal to 
senses (concrete) and suggest ideas beyond the surface (significant), 
b) Literary figures: literary figures such as metaphor, simile, 
personification and picture are a powerful tool for writers to create 
images which appeals to the readers' senses. The following example 
would clarify how Morrison (in Mozaffari, 2013: 2216) uses literary 
figures to add color to the text. The first imparts the information 
directly, the use of personification and simile. The second creates a 
clear picture (illustrations) in the mind of the reader signifying. 
The second quality in creative writing is characterization. All 
the genres in creative writing (fiction and non-fiction) are replete it 
major and minor characters. Thus, for the students the development 
of convincing characters is of considerable importance. There are 
 two district ways of characterization: a) direct characterization in 
which the writer directly tells the reader what a character is like and 
is usually accomplished through description and b) indirect 
characterization in which the writer gives the reader some 
information and allows him/her to draw his/her own conclusion 
about the kind of person the character is. This is often accomplished 
through: a) action: what a character does through the narrative, b) 
thought: what a character thinks about how a character thinks about 
his/her surrounding, c) dialogue: what a character says and how it is 
said, d) setting: where and when a character is situated in, and e) 
symbol: objects and details which signify various information about 
a character such as names, entertaining choices, etc (Saskatchewan 
in Mozaffari, 2013: 2216). Burroway (in Mozaffari, 2013: 2216) like 
many others, admits that indirect characterization which employs 
concrete significant details is the way through which creative writers 
develop their characters. 
The third is voice, Alden (in Mozaffari, 2013: 2216) states 
that external manifestation in language of the writer’s sensibility: 
how she sees the world; her values and what she is attracted to in 
terms of subject matter. Unlike speech which is replete with aural 
clues such as rhythm and tone that help the hearer to recognize the 
voices, writer is only asset is diction (the choice of vocabulary and 
syntax). In the case of creative writing, vocabulary and syntax are 
primarily employed to create images and it is the richness of these 
 images that makes writer’s voice original and appealing (Mills in 
Mozaffari, 2013: 2216). 
The last quality in creative writing is story. Literally, story 
refers to a narrative which puts events in a sequence from A to Z. 
Story as a quality of creative language implies that instead of 
conveying a purpose (to inform, to enlighten and to entertain) 
through a formal statement, the students provides the reader with 
some information which allows the reader to draw their conclusion 
about the purpose of the text (Mills in Mozaffari, 2013: 2216). 
Thus, it can be concluded that the indicator of an excellent 
creative writing form the aspects of writing mentioned in advance 
are: Image, characterization, voice and story.  
e. Effectiveness of Creative Writing for Learners 
Monis & Rodriques (in Tok & Kandemir 2015) states that the 
teachers need to use meaningful, realistic and relevant writing tasks 
based on their learners' needs and interests. Teachers may need to 
design individual tasks based on what individual learners need to 
write. In addition, teachers should talk about writing with their 
learners, how we write well, why we write and for who, and what 
makes it difficult.  
Teaching creative writing has some benefits for the students. 
Those are: 
 1) Encouraging students to write by drawing upon their 
imagination (Barbot, dkk., 2012; cited in Tok & Kandemir, 
2015). 
2) Creative writing on the other hand can help to teach how to 
behave creatively in their lives (Stemberg, 2009; cited in Tok & 
Kandemir, 2015). 
3) Creative writing can either support or stifle children’s 
imaginative abilities (Eckhoff and Urbach, 2008; cited in Tok & 
Kandemir, 2015). 
4) Creative writing can improve the cognitive and communicative 
skills of children (Tompkins,1982; cited in Tok & Kandemir, 
2015).  
5) Creative writing is a chance to free your imagination in which 
people get satisfaction. Through creative writing, students can 
use their linguistic capabilities and go deeper and further that 
they cannot do in oral expression (Tok & Kandemir, 2015). 
Meanwhile Maley (in Kirkgoz 2014) states some benefits of 
creative writing for learners are:  
1) Creative writing aids language development at all levels, such as 
grammatical, vocabulary, phonology and discourse. It fosters 
“playfulness” which encourages learners to take risks with the 
language, to explore it without fear of reproof.  
 2) Creative writing puts emphasis on the right side of the brain, 
with a focus on feelings, physical sensations, intuition and 
musicality.  
3) Creative writing tends to develop self-confidence and self-
esteem among learners. 
4) Creative writing leads to a corresponding growth in positive 
motivation. Creative writing feeds into more creative reading. 
By getting the process of creating the text, learners come to 
instinctively understand how such texts work, and this make 
them easier to read.  
5) Moreover, creative writing helps to improve expository writing. 
 
3. Concepts on Corrective Feedback 
a. The Definition of Corrective Feedback 
Xhama (2018) states that feedback is an activity recurring 
routinely in our lives. It can be an act or information that we receive 
or that we give as part of our daily routines. It means that feedback is 
an inofrmation that we received or that we give. Corrective feedback 
is Corrective feedback (CF), also known as error correction or 
grammar correction, is a crucial means adopted by teachers to treat 
learners’ errors in second language (L2) classroom (Chen, Lin & 
Jiang, 2016). It means that corrective feedback is correction that is 
given by the teacher to the students. 
Chaudron (in Chen 2018) argues that corrective feedback is 
defined as any reaction of the teacher which clearly transforms, 
 disapprovingly refers to, or demands improvement of the learner 
utterance. Corrective feedback is given by the teachers when the 
students use the target language incorrect. The students’ errors are 
expected to be improved after they get the correction. Learners’ 
errors could be grammatical errors such as the incorrect use of 
preposition, pronoun or tenses; lexical errors such as nouns, verbs or 
adjectives; and phonological errors (Sholikhah, 2016).  
Ellis (2009:6) suggested that corrective feedback be directed 
at marked grammatical features or features that learners have shown 
they have problems with.  Corrective feedback consists of two kinds: 
Input-providing feedback; it provides the correct form and output-
prompting feedback, it gives learners the opportunity to self-correct.  
The way corrections should be executed consists of explicit 
feedback,  that tries to overtly draw the learner’s attention to the 
error made, and implicit feedback that tries to attract the learner’s 
attention without overtly informing her  that she  has made an error 
or interrupting the flow of interaction. 
From those explanation above, it  can be concluded that 
corrective feedback is correction that given by the teacher to the 
student which can be formed into oral or written ways. 
b. Types of Corrective Feedback 
Cohen (1989:109) states the are two forms of corrective 
feedback. Those are: 
 1) Oral Corrective Feedback 
Oral feedback also known as oral conference, refers to 
personal consultation between teacher and student during the 
evaluation of composition. The categories below are all from 
Lyster and Ranta’s model  (Lyster and Ranta, 1997:46-48).   
a) Explicit correction refers to the explicit provision of the 
correct form. As the teacher provides the correct form, he or 
she clearly indicates that what the student had said was 
incorrect.  
The example : 
S: On May 
T: Not on May, in May 
We say, “It will start in May” ( Lee, 2013, p.218) 
b) Recasts involve the teacher’s reformulation of all or part of 
a student’s utterance, minus the error. Without directly 
indicating that the students’ utterance was incorrect, the 
teacher implicitly reformulates the students’ error or 
provides the correction. 
Example: 
S: I have to find the answer on the book? 
T: In the book ( Lee, 2013, p.218) 
c) Clarification requests indicate to students either that their 
utterance has been misunderstood by the teacher or that the 
 utterance is ill formed in some way and that a repetition or a 
reformulation is required. This is a feedback type that can 
refer to problems in either comprehensibility or accuracy, or 
both. Lyster and Ranta (1997) coded feedback as 
Clarification requests only when it followed a student error.   
Example:  
S: What do you spend with your wife? 
T: What? (Or, Sorry?) ( Lee, 2013, p.218) 
d) Metalinguistic feedback contains either comments,    
information, or questions related to the well-formedness of 
the student’s utterance, without explicitly providing the 
correct form. Metalinguistic comments generally indicate 
that there is an error somewhere. Metalinguistic information 
generally provides either some grammatical metalanguage 
that refers to the nature of the error or a word definition in 
the case of lexical errors. Metalinguistic questions also 
point to the nature of the error but attempt to elicit the 
information from the student. 
Example:  
S : There are influence person who  
T : Influence is noun ( Lee, 2013, p.218) 
e) Elicitation refers to at least three techniques that teachers 
use  to directly elicit the correct form from the student. 
 f) Repetition refers to the teacher’s repetition, in isolation, of 
the student’s erroneous utterance. In most cases, teachers 
adjust their intonation so as to highlight the error.    
S : This tea is very warm 
T : It’s very..? 
S: Hot. ( Lee, 2013, p.218) 
2) Written Corrective Feedback 
Teacher can provide correction, comments and marks on 
the student’s written work draft. The marks maybe on the words 
or quick symbols such as underlining, circles and other signs. 
There are two types of writen corective feedback (Feris, 1999): 
a) Indirect Corrective Feedback  
Indirect feedback is defined by Ferris (2002) in 
Ferris & Bitchner (2012:149) as a indicating an error 
through circling, underlining, highlighting, or otherwise 
marking it at its location in a text, with or without a verbal 
rule reminder or an error code, and asking students to make 
corrections themselves. 
b) Direct Corrective Feedback 
Direct correction is a correction that not only calls 
attention to the error but also provides a specific solution to 
the problem. Direct correction may take a variety of forms. 
In a writing course, the most major categories of direct 
 corrections are cross-outs or rewrites of, o addition  to,  the 
students‟ original  text  (Ferris & Bitchner, 2012: 148). 
Ellis (2009: 98-104) provided a typology of written 
corrective feedback based on handbooks, there are six types of 
written corrective feedback. Those are: 
a) Direct Corrective Feedback 
Feris (in Ellis, 2009) direct corrective feedback may 
defined as the provision of the correct linguistic form or 
structure above or near the linguistic error. It may include 
an unnecessary and insertion of missing 
word/phrase/morpheme. Ellis (2009) direct corrective the 
teacher provides the student with the correct form. As Ferris 
(op. cit.) notes, this can take a number of different forms 
crossing out an unnecessary word, phrase, or morpheme-
inserting a missing word or morpheme, and writing the 
correct form above or near to the erroneous form. Direct 
corrective feedback has the advantage that it provides 
learners with explicit guidance about how to correct their 
errors. This is clearly desirable if learners do not know what 
the correct form is (i.e. are not capable of self-correcting the 
error). The example of direct corrective feedback by Ellis 
(2009) at the table 2.2 below: 
Table 2.2 
The Example of Direct Corrective Feedback 
  
 
 
 
 
 
 
 
Ferris and Roberts (2001) suggest direct corrective 
feedback is probably better than indirect corrective 
feedback with student writers of low levels of proficiency. 
However, a disadvantage is that it requires minimal 
processing on the part of the learner and thus, although it 
might help them to produce the correct form when they 
revise their writing, it may not contribute to long-term 
learning. However, a recent study by Sheen (2007) suggests 
that direct corrective feedback can be effective in promoting 
acquisition of specific grammatical features. 
b) Indirect Corrective Feedback 
Ellis (2009) states that indirect corrective feedback 
involves indicating that the student has made an error 
without actually correcting it. This can be done by 
         a    a                                                  the 
A dog stole ^ bone from ^ butcher. He escaped with having ^  
                                         over      a                    a             
bone. When the dog was going through ^ bridge over the river  
     saw a 
he found dog in the river. 
 underlining the errors or using cursors to show omissionsin 
the student’s text (as in the example at the table 2.3 below ) 
or by placing a cross in the margin next to the line 
containing the error. In effect, this involves deciding 
whether or not to show the precise location of the errors. 
Table 2.3  
The Example of Indirect Corrective Feedback 
 
 
 
Ferris & Roberts (2001) claimed that indirect 
feedback where the exact location of errors is not shown 
might be more effective than indirect feedback where the 
location of the errors is shown as students would have to 
engage in deeper processing. 
c) Metalinguistic Corrective Feedback 
Metalinguistic corrective feedback involves 
providing learners with some form of explicit comment 
about the nature of the errors they have made. There are two 
forms of metalinguistic corrective feedback: a) Use of error 
code means the teacher writes codes in the margin  (e.g. ww 
=wrong word,art = article). b) Brief grammatical description 
means the teacher numbers errors in text and writes a 
grammatical description for each numbered error at the 
A dog stole X bone from X butcher. He escaped with 
XhavingX X bone. When the dog was going XthroughX X 
bridge over XtheX river he found X dog in the river.  
X = Missing word  
X__X =Wrong word 
 bottom of the text. The example of metalinguistic corrective 
feedback by Ellis (2009) can be seen at the tabel 2.4 below: 
Table 2.4 
The Example of Metalinguistic Corrective Feedback by Using 
Codes 
 
 
 
 
 
Another technique to provide learners with 
metalinguistic comments on their errors is metalinguistic 
explanation. The example of metalinguistic corrective 
feedback by using explanation at the table  2.5 below: 
Table 2.5 
The Example of Metalinguistic Corrective Feedback by Using 
Explanation 
 
 
 
 
 
 
 
Art. x3; WW    A dog stole bone from butcher. He 
escaped with having bone.  
Prep.; art.    When the dog was going through 
bridge over the river   
Art.      he found dog in the river. 
 
A dog stole (1) bone from (2) butcher. He escaped with having (3) 
bone. When the dog  
was going through (4) the bridge (5) over the river he found dog 
(6) in the river.  
(1), (2), (5) and (6) – you need ‘a’ before the noun when a 
person or thing is  
mentioned for the first time.   
(3) – you need ‘the’ before the noun when the person or thing 
has been mentioned  
previously.  
(4) – you need ‘over’ when you go across the surface of 
something; you use ‘through’  
when you go inside something (e.g. ‘go through the forest’). 
 . 
d) Focuses Versus Unfocused Corrective Feedback 
Teachers can elect to correct all of the students’ 
errors, in which case the CF is unfocused. Alternatively 
they can select specific error types for correction. For 
example, in the above examples the teacher could have 
chosen to correct just article errors. The distinction between 
unfocused and focused CF applies to all of the previously 
discussed options. 
Processing corrections is likely to be more difficult 
in unfocused CF as the learner is required to attend to a 
variety of errors and thus is unlikely to be able to reflect 
much on each error. In this respect, focused CF may prove 
more effective as the learner is able to examine multiple 
corrections of a single error and thus obtain the rich 
evidence they need to both understand why what they wrote 
was erroneous and to acquire the correct form. If learning is 
dependent on attention to form, then it isreasonable to 
assume that the more intensive the attention, the more likely 
the correction is to lead to learning. Focused metalinguistic 
CF maybe especially helpful in this respect as it promotes 
not just attention but also understanding of the nature of the 
error. However, unfocused CF has the advantage of 
addressing arange of errors, so while it might not be as 
 effective in assisting learners to acquire specific features as 
focused CF in the short term, it may prove superior in the 
long run. 
e) Electronic Feedback 
Milton (2006) describes an approach based on a 
software program called Mark My Words. This provides 
teachers with an electronic store of approximately 100 
recurrent lexico-grammatical and style errors that he found 
occurred frequently in the writing of Chinese students. The 
store also provides a brief comment on each error and with 
link store sources showing the correct form. The program 
enables the teacher to use the electronic store to insert brief 
metalinguistic comments into a student’s text. The text is 
then returned to the student who then consults the electronic 
resources to compare his/her usage with that illustrated in 
the samples of language made available. This assists the 
student to self-correct. The same program also generates an 
error log for each piece of writing, thus drawing students’ 
attention to recurrent linguistic problems. Milton doesnot 
report a study of the effectiveness of this method of 
correcting student errors but provides anecdotal evidence 
that it can work. He describes receiving a ten-page 
document from a student, identifying100 errors using Mark 
My Words, and then asking the student to consult the 
 electronic resources and revise the text himself. Milton 
reported that the student’s revisions were successful. 
Use of electronic corpora which may be helpful to 
provide WCF to learners’ written assignments. These 
corpora can either be used when learners are in the process 
of writing or teachers providing feedback. 
f) Reformulation 
A standard procedure in error analysis is 
reconstruction. That is, in order to identify an error, the 
analysis (and the teacher) needs to construct a native 
speaker version of that part of the text containing an error. 
The idea for reformulation as a technique for providing 
feedback to learners grew out of this procedure. It involves 
a native-speaker rewriting the student’s text in such a way 
as ‘to preserve as many of the writer’s ideas as possible, 
while expressing them in his/her own words so as to make 
the piece sound native like’ (Cohen 1989: 4).  
The writer then revises by deciding which of the 
native-speaker’s reconstructions to accept. In essence, then, 
reformulation involves two options ‘direct correction’ + 
‘revision’ but it differs from how these options are typically 
executed in that the whole of the student’s text is 
     art          art   WW art 
A dog stole bone from butcher. He escaped with having bone. When 
the dog was  
 Prep      art        art 
going through bridge over the river he found dog in the river. 
 reformulated thus laying the burden on the learner to 
identify the specific changes that have been made.  
Sachs and Polio (2007) report an interesting study 
that compared reformulation with direct error correction. 
The main difference between these two options was ‘a 
matter of presentation and task demands and was not related 
to the kinds of errors that were corrected’. The difference in 
presentation is illustrated in the example below by (Sach 
and Polio 2007) at the table 2.6 below: 
 
Table 2.6 
The Example of Reformulation Feedback 
 
 
 
 
 
 
From the definition above, it can be concluded that types 
of corrective feedback devided into two types, there are oral 
corrective feedback (Explicit, recast, clarification, 
metalinguistic, elicitation, and repitition) and written corrective 
feedback (Direct corrective feedback, indirect corrective 
Original version:  As he was jogging, his tammy was 
shaked. 
Reformulation:   As he was jogging, his tummy was 
shaking. 
      Tummy       
shaking 
 Error correction : As he was jogging his tammy was 
shaked. 
 feedback, the focus of feedback, electronic feedback, and 
refoemulation). 
c. Purpose of Teacher’ Feedback 
Lewis (2002), feedback is like the way of telling the students 
about the progress. They are making and also facilitating them in the 
area of improvement. Further, Lewis has listed some of the research 
based purpose that has been suggested for giving feedback in the 
language class. Some of the purposes are motivational and some 
have to do with providing students with information. Here are the 
details. 
1) Feedback provides information for teachers and students. 
Feedback is a way for teachers to describe their learners’ 
language. It gives teacher information about individuals and 
collective class progress and, indirectly, is a form of evaluation 
on their own teaching. While for learners, feedback is ongoing 
form of assessment which is more focused than marks or grades. 
By highlighting strengths and weakness, the comments provide 
information about individual progress, unlike marks or grades, 
which tend to compare one student with another. The comments 
can also give direction about language, by stating a rule or 
giving an example. One way to focus on comments is to 
consider question about their language use. 
2) Feedback provides students with advice about learning 
 Teachers can provide students with more than simply 
description of their language use. Comments can also be made 
on the students’ learning process. 
3) Feedback  provides students with language input 
The teachers’ written feedback provides students with 
meaningful and individual learning input. The teacher’s words, 
both in their form and purpose, illustrate how language is used 
in one to one communication. That is why it is important to 
extend students’ language by writing comments in language at a 
level slightly higher than the students’ own current language 
use. In this way student can learn new vocabulary and structures 
in context. 
4) Feedback is a Form of Motivation 
Feedback can be more motivating than marks or grades. 
It can encourage students to study and to use language to the 
best of their ability by taking onto account whatever the teacher 
knows about the learners’ attitudes. Both hardworking and under 
working students need encouragement but it needs to be given in 
different ways. During a course, as teachers find out more about 
their students, the encouragement can take personal 
circumstances into account. 
5) Feedback can lead students to autonomy 
 One long term purpose of feedback is to lead students to 
the point where they can find their own mistakes. For example, 
one teacher sat with a student reading his work, stopping each 
time there was some minor error of form (a singular for a plural 
and so on). In each case the student could find the mistake 
himself. He realized that all he needed to do was to take a few 
minutes at the end to proofread his own work. Another way of 
describing what the teacher did is to compare it with scaffolding. 
While building is going up, it needs scaffolding, but once it is 
finished the scaffolding can be taken away.  
By seeing those arguments, it can be inferred that actually 
giving feedback is not only correcting students’ errors, but should 
also provide information for teachers and students, provides students 
advice about learning, language input, a form of motivation and it 
should lead students to autonomy.   
B. Previous Research Studies 
Those are some previous research studies in this research. In this 
research consists of five previous research studies:  
John Bitchner (2008) with the title “Evidence in support of written 
corrective feedback”. The subject of this study is 75 low intermediate 
international ESL students in Auckland, New Zealand.  The result written 
corrective feedback had a significant effect on improving accuracy in the use 
of two functional uses of the English article system (the use of ‘‘a’’ for first 
 mention and ‘‘the’’ for subsequent mentions) and that this level of accuracy 
was retained 2 months later without additional feedback or instruction. 
Compared with the majority of earlier studies that had measured the 
effectiveness of corrective feedback on textrevisions,this study demonstrates 
its effectivenesson new pieces ofwriting.The study also found that students 
who received direct corrective feedback on the targeted features as well as 
written and oral meta-linguistic explanation (group one) and those who 
received direct corrective feedback but no meta-linguistic feedback (group 
three) outperformed the control group (group four) who did not receive 
corrective feedback. 
John Bitchener and Ute Knock (2008) with the title “The value of 
written corrective feedback for migrant and international students”. The 
participants of this study are 144 international and migrant ESL students in 
Auckland, New Zealand. This study aims to investigate the effectiveness 
of written corrective feedback (WCF) on ESL student writing. This study 
was done during a two month. The result of this study showed that, (1) 
students who received all three WCF (direct corrective feedback, written 
and oral meta-linguistic explanation) options outperformed those who did 
not receive WCF, (2) their level of accuracy was retained over seven 
weeks and (3) that there was no difference in the extent to which migrant 
and international students improved the accuracy of their writing as a 
result of WCF. 
Leandro Xhama (2018) with the title “Corrective Feedback in 
Writing Essay in the L2 Classroms. The subject of this study is first year 
 bachelor students in the Faculty of Economics, University of Tirana and 
Faculty of Technical Medical Sciences, University of Medicine of Tirana, 
Albania. They included 2 groups with a total of 67 students. 44 students 
were females and 23 were males ranging from the age of 18-22 years. The 
researcher uses qustionbare, interview and observation to collect the data. 
The result of the study is shown that corrective feedback in writing is a 
very important tool in the development of a student’s writing skills in 
teaching English as a Foreign/Second language and an irreplaceable tool 
on teacher’s hands to motivate, push and help improve writing skills of 
their students. As of now English teachers abide strictly to the orthodox 
belief that CF is an integral part of the learning process as a formative 
device just like pen and paper and at its worst it can be a supportive means 
for the student’s development in general and particularly in writing. For 
the student corrective feedback is a phenomenon which, despite a negative 
misconception due to its punishment like nature, is very important the 
same as the lecture from their teacher which helps them stay on their toes 
and incites to work. It is also one of the main elements which provides for 
a longer use of the skills learnt by the student. It aids the process and 
principles of learning not only while learning English but in the activity of 
learning in general thus instilling in the student the necessary methodology 
and way on how this activity occurs.   
Aisha Tanveer, Mhwish Malghani, Durdana Khosa & Maria Khosa 
(2018) with the title “ Efficacy of Written Corrective Feedbac as a Tool to 
Reduce Learnets’ Errors on L2 Writing”. The subject of this study is 30 
 low-intermediate EFL learners. The collecting data of this study uses 
pretest and post test. The analyzing data of this study uses SPSS was used 
to run descriptive statistic and one-way ANOVA on all four drafts. The 
result of this study shows that learners who received WCF treatment in the 
form of DMF and IMF were able to reduce their errors on revision and 
subsequent drafts. Both of the treatment groups were able to retain the 
accuracy that they achieved during revision session on I-posttest as well as 
on D-posttest. Analysis of variance (ANOVA) and Post Hoc test using 
Tukey confirmed that the accuracy gains on writing drafts by experimental 
groups was significant as compared to control group who didn’t receive 
any feedback. 
Jin Chen, Jianghao Lin & Lin Jiang (2016) with the title “ 
Corrective Feedback in SLA: Theoretical Relevance and Empirical 
Research. The results of this study are  theoretical and empirical research 
on the important and controversial topic of CF and its impact on language 
acquisition and learning. On theoretical level, there are diverging stances 
on the role of error and CF. It seems that early approaches like CA, EA 
and Monitor Model eliminate the role of CF; however, recent approaches 
influenced either by cognitive or sociocultural perspectives believe that 
CF, to some extent, facilitates L2 learning. 
Neomy Storch (2010) with the title “ Critical Feedback on Written 
Corrective Feedback Research. The result of this study are although many 
of the shortcomings of earlier research have been largely addressed, 
research findings are still inclusive. Rod Ellis, Shawn Loewen, and 
 Rosemary Erlam (2006) with the title “IMPLICIT AND EXPLICIT 
CORRECTIVE FEEDBACK AND THE ACQUISITION OF L2 
GRAMMAR”. The results indicate that metalinguistic explanation 
benefited implicit as well as explicit knowledge and point to the 
importance of including measure of both types of knowledge in 
experimental studies.  
Ning Fan & Yingying Ma (2018) with the title “ The Role of 
Written Corrective Feedback in Second Language Writing Practice”. The 
results of this study are written corrective feedback effective in improving 
L2 stduent writer’s written accuracy, and teachers should take into more 
consideration how to utilize it in L2 writing practice. Jean Chandler (2003) 
with the title “The efficacy of various kinds of error feedback for 
improvement in the accuracy and fluency of L2 student writing. The result 
of this study are both direct correction and simple underlining of errors are 
significally superior to describe the type of error, even with underlining, 
for reducing long-term error. Direct correction is best for producing 
accurate revisions, and for teachers over several drafts. However, students 
feel that they leaen more from self-correction, and simple underlining of 
errors takes less teacher time on the first dragt. Both are viable methods 
depending on other goals. 
Nguyen thi Thanh Thao & Le Hai Duy (2017) with the title “ 
TEACHERS’ CORRECTIVE FEEDBACK ON ENLISH STUDENTS’ 
WRITING”. The result of this study indicates that students had a positive 
aattitude towards teachers’ corrective feedback. Siti Mei Rahmawati  
 (2017) with the title “DIRECT AND INDIRECT CORRECTIVE 
FEEDBACK ON EFL STUDENTS WRITING SKILL: A CASE STUDY 
IN NUNIOR HIGH SCHOOL IN BANDUNG”. The result of this study is 
indirect corrective feedback was more effectivedirect corrective feedback 
in improving students writing skill. 
Mohammad Jalaludin (2005) with the title “ Role of Direct and 
Indirect Corrective Feedback in improvement of Hindi studnets’ writing 
skills”. The result of this study is direct corrective feedback is more 
helpful to correct their errors ang to make them understand the type of the 
errors.  
The similarity of this research and the journal by John Bitchner 
(2008)  is both of them discuss about written corrective feedback. The 
difference is this research uses descriptive qualitative design and this 
journal uses quantitative design. The similarity of this research and the 
journal by John Bitchner & Ute Knock (2008) is both of them discuss 
about written corrective feedback. The difference is this research aims to  
describ the types of teacher’s corrective feedback while the journal aims to 
investigate the effectiveness of written corrective feedback on ESL student 
writing. The similarity and the difference this research and the journal by 
Aisha Taanveer, Mhwish Malghani, Durdana Khosa & Maria Khosa is to 
discuss about written corrective feedback and this research uses 
descriptive qualitative design and the journal uses quantitative design. The 
difference this research and the journal by leandro Xhama (2018) is the 
subject of this research is students in Senior High School and the subject 
 of the journal is first year bachelor students. the similarity is both of them 
use descriptive qualitative design.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
 
A. Research Findings 
1. The Types of Teacher’ Corrective Feedback in Students’ Creative 
Writing 
To find out the types of teacher’s corrective feedback in students’ 
creative writings, the researcher analyzed the students’ tasks which have 
been already given corrective feedback by the teacher. The students’ tasks 
consist of 3 themes, those are holiday plan, announcement, and 
unforgettable experience. There are 21 students’ worksheets about holiday 
plan, 24 students’ worksheets about announcement and 24 students’ 
worksheets about unforgettable experience. To get the result, the total 
number of teacher’s corrective feedback on each students’ creative writing 
task were counted. The researcher counted how many types of teacher’ 
corrective feedback which is given to the students. The researcher also 
used codes to make it easy for analysing the data.  
Table 4.1 
List of Teacher’s Corrective Feedback 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
01. ATI M1 HP 2 8 - - 1 - - 
M2 AN - 3 - 1 - - - 
M3 UE 3 4 1 - 1 - - 
 02. AMJ M1 HP 3 12 - - 1 - - 
M2 AN 1 1 - - 1 - - 
M3 UE 9 10 2 - 1 - - 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
03. AJ M1 HP - - - - - - - 
M2 AN - 2 - - 1 - - 
M3 UE 1 5 - - 1 - - 
04. EEP M1 HP 1 3 - - 1 - - 
M2 AN - 1 1 - 1 - - 
M3 UE 2 15 - - 1 - - 
05. HIF M1 HP - 3 1 - 1 - - 
M2 AN - 5 - - 1 - - 
M3 UE 16 16 1 - 1 - - 
06. IMNH M1 HP 3 19 1 - 1 - - 
M2 AN - 2 - - 1 - - 
M3 UE 2 4 - - 1 - - 
07. IPD M1 HP - 14 - - 1 - - 
M2 AN - - - - - - - 
M3 UE 8 7 1 - 1 - - 
08. LY M1 HP 3 19 - - 1 - - 
M2 AN - 1 1 - 1 - - 
56 
 M3 UE 5 6 3 - 1 - - 
09. MIR M1 HP 1 2 1 - 1 - - 
M2 AN - 1 2 - 1 - - 
M3 UE - 6 - - 1 - - 
10. MGI M1 HP - - - - - - - 
M2 AN - 1 - - - - - 
M3 UE 1 6 - - 1 - - 
11. MMH M1 HP - - - - - - - 
M2 AN - - - - - - - 
M3 UE 4 9 - - 1 - - 
           
 
No. 
 
Students 
 
Meeting 
 
Themes 
 
Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
 
12. 
 
MN 
 
M1 
 
HP 
 
- 
 
6 
 
- 
 
- 
 
1 
 
- 
 
- 
M2 AN 1 1 - - 1 - - 
M3 UE 1 2 - 1 - - - 
13. NA M1 HP - 5 - 1 - - - 
M2 AN - 2 - - 1 - - 
M3 UE - 14 - 1 - - - 
14. NF M1 HP - 6 - - 1 - - 
M2 AN - 1 - - - - - 
 M3 UE 3 2 - - 1 - - 
15. NH M1 HP - 14 - - 1 - - 
M2 AN - - - - - - - 
M3 UE - 3 - 1 - - - 
16. RS M1 HP 2 3 - - 1 - - 
M2 AN 2 2 1 - 1 - - 
M3 UE 1 9 1 - 1 - - 
17. RN M1 HP - 13 - - 1 - - 
M2 AN - - - - - - - 
M3 UE 9 10 1 - 1 - - 
18. RFM M1 HP 2 4 1 - 1 - - 
M2 AN - 1 - - - - - 
M3 UE 1 9 - - 1 - - 
19. SN M1 HP 1 4 2 - 1 - - 
M2 AN 1 2 - - 1 - - 
M3 UE 1 7 1 - 1 - - 
20. SPA M1 HP 3 9 - - 1 - - 
M2 AN - 3 - - 1 - - 
M3 UE 5 12 2 - 1 - - 
 
No. 
 
Students 
 
Meeting 
 
Themes 
 
Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
21. SM M1 HP 1 14 - - 1 - - 
 M2 AN 1 1 - - 1 - - 
M3 UE 7 4 - - 1 - - 
22. TAP M1 HP - 2 - - 1 - - 
M2 AN - 1 - - - - - 
M3 UE 5 2 1 - 1 - - 
23. UN M1 HP 2 7 1 - 1 - - 
M2 AN - 2 - 1 - - - 
M3 UE 6 16 1 - 1 - - 
24. YH M1 HP - 6 - - 1 - - 
M2 AN 1 4 - - 1 - - 
M3 UE 19 15 4 - 1 - - 
 
The explanation is displayed with the code below: 
Table 4.2 
Teacher’s Corrective Feedback on Student 1 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
01. ATI M1 HP 2 8 - - 1 - - 
M2 AN - 3 - 1 - - - 
M3 UE 3 4 1 - 1 - - 
 
01/ATI/M1/HP/DCF/ICF/UCF 
This datum is the datum number one. The initial name for the student is 
ATI. It is the first meeting with the theme of task is holiday plan. This datum 
 contains 2 direct corrective feedback. The first, the teacher indicates the error by 
giving the underline sign in the word “spending”, and she gives the correct answer 
up the error word, the correct answer is “spend”. The second, the word “sweep”, 
the teacher also provides the correct answer, the correct answer is “sweeping”. 
That are included into direct corrective feedback. This datum contains 8 indirect 
corrective feedback because the teacher gives the code to the error word without 
give the correct answer. The first, in the word “not boring”, the teacher gives the 
underline sign. The second, in the word “travelling”, the teacher also gives the 
underline sign to indicate the error. Then, the sentence “more like to read”, the 
teacher gives the underline sign, the sentence “I too”, the teacher also used the 
underline sign to indicate the error. Next, the words “traveling”, “past”, and 
“holiday”, the teacher give the underline sign, too. At the last, this datum also 
contains unfocused corrective feedback because the teacher doesn’t focus only 
one type error, she gives the corrective in verrb and noun error. 
01/ATI/M2/AN/ICF/FCF 
 This datum is the datum number one. The initial name for the student is 
ATI. It is the second meeting with the theme of task is announcement. This datum 
contains 3 indirect corrective feedback because the teacher gives the code for 
indicating the errror. Three types of indirect corrective feedback are given in the 
same word, that is “student”, the teacher gives the underline sign for indicating the 
error. This datum also contains focused corrective feedback because the teacher’ 
corrective feedback focused on the noun error. 
01/ATI/M3/UE/DCF/ICF/MCF/UCF 
  This datum is the datum number one. The initial name for the student is 
ATI. It is the third meeting with the theme of task is unforgettable experience. 
This datum contains 2 direct corrective feedbacks because the teacher gives the 
correct answer direcly. The first, in the word “were”, the teacher crosses this 
word. The second, the word “event”, the teacher indicates the error by giving the 
underline sign and adds the letter “s”. Then, the word “competition”, the teacher 
also adds the letter “s” at that word. This datum contains 4 indirect corrective 
feedbacks. The first, the teacher gives the code “X” in the end of the word 
“event”. In the buttom of the writing, the teacher gives the code “X = tobe”. The 
second, in the letter “a”, the teacher gives the underline sign. Then, after the word 
“performed”, the teacher also give the code “X”. Next, the word “have”, the 
teacher gives the underline sign to indicate the error. This datum also containts 
metalinguistic corrective feedback. In this datum is found 1 types of 
metalinguistic corrective feedback. The teacher give the code that written “art” in 
the between the word “followed” and “event”. This datum also contains 
unfocused corrective feedback. 
Table 4.3 
Teacher’ Corrective Feedback on Student 2 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
02. AMJ M1 HP 3 12 - - 1 - - 
M2 AN 1 1 - - 1 - - 
M3 UE 9 10 2 - 1 - - 
 
 02/AMJ/M1/HP/DCF/ICF/UCF 
 This datum is the datum number two. The initial name for the student is 
AMJ. It is the first meeting with the theme of the task is holiday plan. This datum 
contains 3 direct corrective feedbacks because the teacher gives the correct answer 
directly on the error word. At the word “going”, the teacher puts the correct 
answer the word “go”, the word “souvenir”, the teacher circles this word and adds 
the letter “s” in this word, the last in the word “to”, the teaher crooses this word. 
This datum also contains indirect corrective feedback, there are 12 indirect 
corrective feedback. The teacher uses the underline and circle sign. The teacher 
uses the underline sign for indicating the errors at the word , “last holiday”, “with 
car”, “I’m”, “going”, “I’m”, “continued”, “snorkeling”, “house”, “food’, and 
“happy”. The use of the circle sign only in the word “to”. This datum also 
contains unfocused corrective feedback. 
02/AMJ/M2/AN/DCF/ICF/UCF 
 This datum is the datum number two. The initial name for the student is 
AMJ. It is the second meeting with the theme is announcement. This datum 
contains 1 direct corrective feedback because the teacher gives the correct answer 
directly in the word “day”, the teacher  adds the letter “s” at end of this word. This 
datum contains 1 direct corrective feedback because the teacher indicates the error 
by giving the code. That is in the word “scout”, the teacher provides the underline 
sign for indicating the error. This datum also contains unfocused corrective 
feedack. 
02/AMJ/M3/UE/DCF/ICF/MCF/UCF 
 This datum is the datum number two. The initial name for the student is 
AMJ. It is the third meeting and the theme is unforgettable experience. This datum 
contains 9 direct corrective feedback, because the teacher corrects the error words 
correctly. At the word “stories”, the teacher gives the circle sign and gives the 
correct answer at the up of this word. The correct answer that given by the teacher 
is “history”. Then, the word “on”, the teacher gives the correct answer is “at”. The 
word “in” given the correct answer “at”. The teacher adds the word “about” at the 
end of the word “stories”. At the word “and”, the teacher crosses out this word. 
The word “next”, the teacher gives the correct answer “continued with”. The last, 
at the sentence “If we another helped”, the teacher gives the correct answer “If we 
helped with others”. 
This datum contains 10 indirect corrective feedback. The teacher uses the 
underline and circle sign to indicate the error. The teacher doesn’t give the correct 
answer, she only gives the code that means that words are incorrect. The teacher 
gives the underline sign at the words; “around”, “enter”, “enter”, “learned”, and 
“learned”. The circle sign at the words; “has”, “stories”, and “stories”. This datum 
contains 2 metalinguistic corrective feedback. The teacher adds the code that 
written “art”. The first, between the word “got”, and “task”. The second, between 
the word “construcks” and “temple”. This datum also contains unfocused 
corrective feedback. 
Table 4.4 
List of Teacher’s Corrective Feedback on Student 3 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
 03. AJ M1 HP - - - - - - - 
M2 AN - 2 - - 1 - - 
M3 UE 1 5 - - 1 - - 
 
03AJ/M1/HP 
 This student with the initial name is AJ doesn’t do this task. 
03/AJ/M2/AN/ICF/UCF 
 This datum is the datum number three. The initial name for the student is 
AJ. It is the second meeting and the theme is announcement. This datum contains 
2 indirect corrective feedback. The teacher indicates the error by giving the circle 
sign at  the words “scout” and “day”. This datum also contains unfocused 
corrective feedback. 
03/AJ/M3/UE/DCF/ICF/UCF 
 This datum is the datum number three. The initial name for the student is 
AJ. It is the third meeting and the theme is unforgettable experience. This datum 
contains 1 direct corrective feedback at the word “on the”. The teacher gives the 
correct answer as “by”. This datum contains 5 indirect corrective feedback. The 
teacher gives the circle sign at the words “wait”, “comes”, and “is”. The underline 
sign at the word “I’am”. This datum also contains unfocused corrective feedback. 
Table 4.5 
Teacher’s Corrective Feedback on Student 4 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
 04. EEP M1 HP 1 3 - - 1 - - 
M2 AN - 1 1 - 1 - - 
M3 UE 2 15 - - 1 - - 
 
04/EEP/M1/HP/DCF/ICF/UCF 
 This datum is the datum number four. The initial name for the student is 
EEP. It is the first meeting and the theme is holiday plan. This datum contains 1 
direct corrective feedback because the teacher added the word “to” between the 
word “holiday” and “Anyer”. This datum contains 3 indirect corrective feedback. 
The teacher uses the underline sign to indicate the error, at the words “to be 
planning”, “relaxation”, and “activity”. This datum also contains unfocused 
corrective feedback. 
04/EEP/M2/AN/ICF/MCF/UCF 
 This datum is the datum number four. The initial name for the student is 
EEP. It is the second meeting and the theme is announcement. This datum 
contains 1 indirect corrective feedback, at the word “celebrate” the teacher 
indicates this word is error by giving the underline sign. This datum contains 1 
metalinguistic corrective feedback. The teacher gives the code “art”. This datum 
also contains unfocused corrective feedback. 
04/EEP/M3/UE/DCF/ICF/MCF/UCF 
 This datum is the datum number four. The initial name for the student is 
EEP. It is the third meeting and the theme is unforgettable experience. This datum 
contains 2 direct corrective feedback. The first, the  teacher adds  the word “one” 
 at the beginning of the sentence. The second, the teacher crosses out the word 
“into”. This datum contains 15 indirect corrective feedback. The teacher gives the 
underline sign to indicate the errors. The errors word given the underline sign by 
the teacher are “have”, “is”, “get”, “is”, “finish”, “does”, “leave”, “finish”, 
“leave”, “stop”, “praying”, “does”, “go”, “climb’, and “can”. The teacher also 
gives the note that written about the formula of simple past tense. This datum also 
contains unfocused corrective feedback. 
 
Table 4.6 
Finding of the Teacher’s Corrective Feedback on Student 5 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
05. HIF M1 HP - 3 1 - 1 - - 
M2 AN - 5 - - 1 - - 
M3 UE 16 16 1 - 1 - - 
 
05/HIF/M1/HP/ICF/MCF/UCF 
 This datum is the datum number five. The initial name for the student is 
HIF. It is the first meeting and the theme is holiday plan. This datum contains 3 
indirect corrective feedback. The teacher uses the underline sign to indicate the 
error. The sentence “will be the start”, the word “has”, and the word “visiting”. 
This datum contains 1 metalinguistic corrective feedback because the teacher 
added the code “art” to indicate the the student missed for using article in his text. 
This datum also contains unfocused corrective feedback. 
 05/HIF/M2/AN/ICF/UCF 
 This datum is the datum number five. The initial name for the student is 
HIF. It is the second meeting and the theme is announcement. This datum 
contains 5 indirect corrective feedback. In this datum, the teacher uses the 
underline and circle sign to indicate the error.  The teacher uses the underline sign 
at the word “contributation” and the circle sign at the words “student”, “be held”, 
“hold”, “called”. This datum also contains unfocused corrective feedback. 
 
 
05/HIF/M3/UE/DCF/ICF/MCF/UCF 
This datum is the datum number five. The initial name for the student is 
HIF. It is the third meeting and the theme is unforgettable experience. This datum 
contains 16 direct corrective feedback. The teacher provides the correct answer at 
the error words. The first at the word “with”, the teacher gives the correct answer. 
The correct answer is “on”. The second, the word “with”, the teacher crosses out 
this word, and the teacher gives the correct answer. The correct answer is “to”. 
The third, at the noun phrase “food traditional’, the teacher provides the correct 
answer as “traditional food”. Then, the teacher adds the word “my” between the 
word “and” and “friend”. Next, the word “with”, the teacher provides the correct 
answer as “by”. The teacher adds the word “my” between the word “and” and 
“friend”. She also adds the word “my” between the word “and” and friend at the 
another sentence. 
 The teacher adds the word “my” between the word “and” and “friend in 
the third paragraph. The teacher crosses out the word “to”, crosses the word 
“and”, and crosses out the word “to” again. She gives the correct answer at the up 
of the word “with”, the correct answer is “and”. Then, the teacher adds the letter 
“s” at the end of the word “souvenir” and she also adds the word “were” after this 
word.  
This datum contains 16 indirect corrective feedback. The teacher uses the 
underline and circle to indicate the error words. The teacher gives the underline 
sign at the words; “account”, “singing”, and finish. Then, the teacher gives the 
circle sign at the words; “eat”, “will”, “is’, “is”, “visit”, “seach”, “is”, “buy”, 
“buy”, “go”, “go”, “go”, “can”, and “travel”. 
This datum contains 1 metalinguistic corrective feedback, the teacher adds 
the code that written “tobe” between the word ”Yogyakata” and “very”. This 
datum also contains unfocused corrective feedback. 
Table 4.7 
Teacher’ Corrective Feedback on Student 6 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
06. IMNH M1 HP 3 19 1 - 1 - - 
M2 AN - 2 - - 1 - - 
M3 UE 2 4 - - 1 - - 
 
06/IMNH/M1/HP/DCF/ICF/MCF/UCF 
  This datum is the datum number six. The initial name for the student is 
IMNH. It is the first meeting and the theme is holiday plan. This datum contains 3 
direct corrective feedback. The teacher adds  “are”, and cross the word “and”. 
This datum contains 19 indirect corrective feedback. The teacher uses the 
underline sign for indicating the error. At the words “swimm”, “swim pond”, 
“swim pond”, “here”, “bycle”, “bycling”, “here”, “planning”, “to be seen”, 
“friend”, “planning”, “caffri day”, “car friday”, “merchandise”, “caffri day”, 
“close”, “caffri day”, “caffri day”, “caffri day”, and “previous plan’. This datum 
contains 1 metalinguistic corrective feedback because the teacher adds the code 
“tobe” in this text. This datum also contains unfocused corrective feedback. 
06/IMNH/M2/AN/ICF/UCF 
 This datum is the datum number six. The initial name for the student is 
IMNH. It is the second meeting and the theme is announcement. This datum 
contains 2 indirect corrective feedback. The teacher uses the circle sign for 
indicating the error words. The error words are “to” and “close”. This datum also 
contains unfocused corrective feedback. 
06/IMNH/M3/UE/DCF/ICF/UCF 
 This datum is the datum number six. The initial name for the student is 
IMNH. It is the third meeting and the theme is unforgettable experience. This 
datum contains 2 direct corrective feedback. The teacher provides the correct 
answer at the error words. The first, at the word “invited”, the teacher indicates 
that this word is incorrect by giving the underline sign and provides the correct 
answer. The correct answer is “invite”. The second, at the word “went”, the 
teacher provides the word “go” at the up of this word.  
  This datum contains 4 indirect corrective feedback, the teacher gives the 
underline sign at the words “invited”, “enjoyed”, and “food”. She gives the cirle 
sign at the word “wento’. This datum also contains unfocused corrective feedback. 
At the end of student’ writing, the teacher adds the note that written “Remember! 
S +can+V1. Apabila ada to diikuti verb, verbnya harus verb 1”. 
Table 4.8 
Teacher’ Corrective Feedback on Student 7 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
07. IPD M1 HP - 14 - - 1 - - 
M2 AN - - - - - - - 
M3 UE 8 7 1 - 1 - - 
 
 
07/IPD/M1/HP/ICF/UCF 
 This datum is the datum number seven. The initial name for the student is 
IPD. It is the first meeting and the theme is holiday plan. This datum contains 14 
indirect corrective feedback. The teacher used the underline sign for indicating the 
error. The words are “is”, “in”, “brought”, “my causing”, “hiking”, “causing”, 
“had”, “to there”, “am preaper”, “a brinis”, “plaitned”, “privated”, and 
“weekand”. This datum also contains unfocused corrective feedback.  
07/IPD/M2/AN 
  This datum is the datum number seven. The initial name for the student is 
IPD. It is the second meeting and the theme is announcement. There is no 
correction in her writing. 
07/IPD/M3/UE/DCF/ICF/MCF/UCF 
 This datum is the datum number seven. The initial name for the student is 
IPD. It is the third meeting and the theme is unforgettable experience. This datum 
contains 8 direct corrective feedback. The teacher provides the correct answer on 
the error words. The first, the student writes “go”, and the teacher gives the 
correction “went”. The second, the word “left”, the teacher crosses this word. The 
third, the word “beauty”, the teacher gives the correct word as “beautiful”. Then, 
the word “whon” the teacher provides the corect answer as “won’t”. Next, the 
word “the”, the teacher crosses out this word. Then, the word “in”, the teacher 
gies the correct answer “the”. At the word “unfertauble” the teacher gives the 
correct answer as “unforgettable experience” and adds the word “with after this 
word.  
 This datum contains 7 indirect corrective feedback. The teacher gives the 
circle sign at the words; “drive”, “go”, “is”, and “are”. The underline sig at the 
words; “on”, “eating”, and “they”. This datum contains 1 metalinguistic corrective 
feedback, the teacher adds the code that written “tobe” between the word “beach”, 
and “fresh”. This datum also contais unfocused corrective feedback. 
Table 4.9 
Finding of Teacher’s Corrective Feedback on Student 8 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
 DCF ICF MCF FCF UCF EF RF 
08. LY M1 HP 3 19 - - 1 - - 
M2 AN - 1 1 - 1 - - 
M3 UE 5 6 3 - 1 - - 
 
08/LY/M1/HP/DCF/ICF/UCF 
 This datum is the datum number eight. The initial name for the student is 
LY. It is the first meeting and the theme is holiday plan. This datum contains 3 
direct corrective feedback. The teacher gives the correct answer at the error 
words, that words are “me”, the teacher gives the correct answer is “I”, the word 
“with”, the teacher corrected as “and’, and “it is” as “their”. This datum contains 
19 indirect corrective feedback. The teacher uses the underline sign at the words 
“last week”, “goes”, “me”, “don’t possible”, “me”, “cancel”, “imagine”, “is 
don’t”, “change”, “don’t end”, “me”, “be”, “to”, and “to goes”. This datum also 
contains unfocused corrective feedback. 
 
 
08/LY/M2/AN/ICF/MCF/UCF 
 This datum is the datum number eight. The initial name for the student is 
LY. It is the second meeting and the theme is announcement. This datum contains 
1 indirect corrective feedback. The teacher gives the underline sign at the word 
“holding”. This datum contains 1 metalinguistic corrective feedback. The teacher 
 gives the code that written “tobe” between the word “attend” and “meeting”. This 
datum also contains unfocused corrective feedback.  
08/LY/M3/UE/DCF/ICF/MCF/UCF 
 This datum is the datum number eight. The initial name for the student is 
LY. It is the third meeting and the theme is unforgettble experience. This datum 
contains 5 direct corrective feedback. The teacher gives the correct answer at the 
error words. The first, the teacher adds the word “it was” between the word 
“because” and “very”. The second, the teacher adds the word “to” between the 
word “choose”, and “went”. The third, the teacher gives the underline of the word 
“are played”. The teacher crosses the word “are” and gives the correct answer 
“played”. Then, the word “and”, the teacher crosses this word. 
This datum contains 6 indirect corrective feedback. the teacher gives the 
underline sign at the words “chose”, “attempt”, “it’s” and “are”. The circle sign at 
the word “sit”. The last, the gives the writing “salah tulisan” at the word 
“toghether”. This datum contains 3 metalinguistic corrective feedback. The first, 
the teacher provides the code “’tobe” between the word “I” and “very”. The 
second, the teacher adds the code “tobe” between the word “we” and “very”. The 
last, the teacher adds the code “subject” between the word “because” and “can”. 
This datum also contains unfocused corrective feedback. 
Table 4.10 
List of Teacher’s Corrective Feedback on Student 9 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
 09. MIR M1 HP 1 2 1 - 1 - - 
M2 AN - 1 2 - 1 - - 
M3 UE - 6 - - 1 - - 
 
09/MIR/M1/HP/DCF/ICF/MCF/UCF 
 This datum is the datum number nine. The initial name for the student is 
MIR. It is the first meeting and the theme is holiday plan. This datum contains 1 
direct corrective feedback. The teacher gives the underline sign at the text “my 
family and I”, she also gives the correct answer at the up of this word and the 
correction is “I and my family”. This datum contains 2 indirect corrective 
feedback. There are two errors, the first at the word “has” and the second at the 
word “souvenir”, the teacher gives the underline sign at those errors. This datum 
contains 1 metalinguistic corective feedback, the teacher adds the code “tobe” 
between the word “father” and “booking”. This datum also contains unfocused 
corrective feedback 
09/MIR/M2/AN/ICF/MCF/UCF 
 This datum is the datum number nine. The initial name for the student is 
MIR. It is the second meeting and the theme is announcement. This datum 
contains 1 indirect corrective feedback because the teacher only gives the 
underline sign for indicating the error. The error is located at the word “student”. 
This datum contains 2 metalinguistic corrective feedback. The first, the teacher 
adds the code “art” between the word “borrow” and “English”. The second, the 
teacher also adds the code “art” between the word “find” and “English”. This 
datum also contains unfocused corrective feedback. 
 09/MIR/M3/UE/ICF/UCF 
 This datum is the datum number nine. The initial name for the student is 
MIR. It is the third meeting and the theme is uforgettable experience. this datum 
contains 6 indirect corrective feedback. The teacher gives the underline sign at the 
words; “continue”, and “change”. She gives the circle sign at the words; “and”, 
“goes”, “finish”, “go”, and “arrive”. This datum also contains unfocused 
corrective feedback. 
Table 4.11 
Teacher’s Corrective Feedback on Student 10 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
10. MGI M1 HP - - - - - - - 
M2 AN - 1 - - - - - 
M3 UE 1 6 - - 1 - - 
 
10/MGI/M1/HP 
 The student with the initial name is MGI doesn’t do this task. 
10/MGI/M2/AN/ICF 
 This datum is the datum number ten. The initial name for the student is 
MGI. It is the second meeting and the theme is announcement. This datum 
contains 1 indirect corrective feedback. The teacher gives the circle sign at the 
word “celebrate”. 
10/MGI/M3/UE/DCF/ICF/UCF 
  This datum is the datum number ten. The initial name for the student is 
MGI. It is the third meeting and the theme is unforgettable experience. This datum 
contains 1 direct corrective feedback, that is at the word “and’, the teacher crosses 
this word. This datum contains 6 indirect corrective feedback. The teacher uses 
the underline sign to indicate the errors. The teacher gives the underline sign at the 
words; “find”, “return”, “am”, “have”, “is”, and “get”. This datum also contains 
unfocused corrective feedback. 
Table 4.12 
Teacher’s Corrective Feedback on Student 11 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
11. MMH M1 HP - - - - - - - 
M2 AN - - - - - - - 
M3 UE 4 9 - - 1 - - 
 
11/MMH/M1/HP 
 The student with the initial name is MMH, at the first meeting and the 
theme is holiday plan. This students doesn’t do this task. 
11/MMH/M2/AN 
 This datum is the datum number eleven. The initial name for the student is 
MMH. It is the second meeting and the theme is announcement. There is no found 
the correction from the teacher. 
 
 11/MMH/M3/UE/DCF/ICF/UCF 
 This datum is the datum number eleven. The initial name for the student is 
MMH. It is the third meeting and the theme is unforgettable experience. This 
datum contains 4 direct corrective feedback. The teacher gives the circle sign at 
the word “his”, she also adds the note that written “pronoun salah”. Then, after 
the word “went”, the teacher gives the code “X”, and at the buttom of writing the 
teacher adds the note that written “Yang saya kasih tanda X apabila V & kata 
selanjutnya adalah verb maka dibutuhkan penghubung to”. Next, the word “am” 
the teacher crosses this word. The word “start”, the teacher provides the correct 
answer at the up of this word, that is “started”. 
 This datum contains 9 indirect corrective feedback. The teacher uses the 
underline sign at the words; “want”, “is’, “finish”, “start”, “stop”, “praying”, 
“sleeping”, “summit”, and “getting”. This datum also contains unfocused 
corrective feedback.  
Table 4.13 
Finding of Teacher’s Corrective Feedback on Student 12 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
 
12. 
 
MN 
 
M1 
 
HP 
 
- 
 
6 
 
- 
 
- 
 
1 
 
- 
 
- 
M2 AN 1 1 - - 1 - - 
M3 UE 1 2 - 1 - - - 
 
12/MN/M1/HP/ICF/UCF 
  This datum is the datum number twelve. The initial name for the student is 
AN. It is the first meeting and the theme is holiday plan. This datum contains 6 
indirect corrective feedback. The teacher gives the circle sign at the words; 
“brought”, “for”, “with”, “with”, “ticket available”. The underline sign at the noun 
phrase “panorama sunset”. This datum also contains unfocused corrective 
feedback. 
12/MN/M2/AN/DCF/ICF/UCF 
 This datum is the datum number twelve. The initial name for the student is 
MN. It is the second meeting and the theme is announcement. This datum 
contains 1 direct corrective feedback because the teacher adds the word “are” 
between the word “we” and “from”. This datum contains 1 indirect corrective 
feedback because the teacher gives the circle sign at the word “student”. This 
datum also contains unfocused corrective feedback.  
12/MN/M3/UE/DCF/ICF/FCF 
 This datum is the datum number twelve. The initial name for the student is 
MN. It is the third meeting and the theme is unforgettable experience. This datum 
contains 1 direct corrective feedback because the teacher crosses the word 
“cleared” at the part “ed”. This datum contains 2 indirect corrective feedback 
because the teacher indicates the error words by giving the underline sign at the 
words “is” and “heard”. This datum also contains focused corrective feedback. 
Table 4.14 
List of Teaacher’s Corrective Feedback on Student 13 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
 DCF ICF MCF FCF UCF EF RF 
13. NA M1 HP - 5 - 1 - - - 
M2 AN - 2 - - 1 - - 
M3 UE - 14 - 1 - - - 
13/NA/M1/HP/ICF/FCF 
 This datum is the datum number thirteen. The initial name for the student 
is NA. It is the first meeting and the theme is holiday plan. This datum contains 5 
indirect corrective feedback. The teacher uses the underline sign at the word 
“has”, and the underline sign at the words “start”, “beach”, “visiting”, and 
“spent”. This datum also contains focused corrective feedback because the teacher 
only focuses to give the correction at the verb error.  
13/NA/M2/AN/ICF/UCF 
 This datum is the datum number thirteen. The initial name for the student 
is NA. It is the second meeting and the theme is announcement. This datum 
contains 2 indirect corrective feedback. The teacher indicates the error by giving 
the cirle sigg at the words “student” and “following”. This datum also contains 
unfocused corrective feedback. 
13/NA/M/UE/ICF/FCF 
 This datum is the datum number thirteen. The initial name for the student 
is NA. It is the third meeting and the theme is unforgettable experience. This 
datum contains 14 indirect corrective feedback. The teacher uses the circle sign to 
indicate the error words. The error words are “enjoy”, “find”, “get”, “change”, 
 “leave”, “get”, “head”, “swin”, “invite”, “kick”, “swim”, “go”, “change”, and 
“perform”. This datum also contains focused corrective feedback. 
 
 
 
Tabel 4.15 
Teacher’s Corrective Feedback on Student 14 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
14. NF M1 HP - 6 - - 1 - - 
M2 AN - 1 - - - - - 
M3 UE 3 2 - - 1 - - 
 
14/NF/M1/HP/ICF/UCF 
 This datum is the datum number fourteen. The initial name for the student 
is NF. It is the first meeting and the theme is holiday plan. This datum contains 6 
indirect corrective feedback. The errors is found at the words “going”, “helping to 
wash”, “sleep”, “I sleeping”, “coming”, and “somewhere”. The teacher uses the 
underline sign to indicate those errors. This datum also contains unfocused 
corrective feedback. 
14/NF/M2/AN/ICF 
 This datum is the datum number fourteen. The initial name for the student 
is NF. It is the second meeting and the theme is announcement. This datum only 
 contains 1 indirect corrective feedback. The error word is “activities”. The teacher 
indicates the error by giving the underline sign. 
14/NF/M3/UE/DCF/ICF/UCF 
 This datum is the datum number fourteen. The initial name for the student 
is NF. It is the third meeting and the theme is unforgettable experience. This 
datum contains 3 direct corrective feedback. The first, the teacher crosses the 
word “was”. The second, the teacher gives the word “pictures”, at the up of the 
word “picture”. The last, the teacher gives the word “having” at the up of the word 
“have”. This datum contains 2 indirect corrective feedback. The first, the teacher 
gives the underline sign at the word “observated”, and the circle sign at the word 
“need”. This datum also contains unfocused corrective feedback. 
Table 4.16 
Teacher’s Corrective Feedback on Student 15 
No. Students Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
15. NH M1 HP - 14 - - 1 - - 
M2 AN - - - - - - - 
M3 UE - 3 - 1 - - - 
 
15/NH/M1/HP/ICF/UCF 
 This datum is the datum number fifteen. The initial name for the student is 
NH. It is the first meeting and the theme is holiday plan. This datum contains 14 
indirect corrective feedback. The teacher gives the underline sign at the words “in 
home”, “a books”, “muny”, “ussually”, “lost”, “a”, “books”, “motivated”, 
 “ussually”, “recite”, “it’s”, and “recite”. The teacher also gives the circle sign at 
the words “it’s” and “it’s’. This datum also contains unfocused corrective 
feedback. 
15/NH/M2/AN 
 This datum is the datum number fifteen. The initial name for the student is 
NH. It is the second meeting and the theme is announcement. There is no 
correction from the teacher. 
 
15/NH/M3/UE/ICF/FCF 
 This datum is the datum number fifteen. The initial name for the student is 
NH. It is the third meeting and the theme is unforgettable experience. This datum 
contains 3 indirect corrective feedback. The teacher gives the underline sign at the 
words “fell” and “provide”. She gives the circle sign at the word “is”. This datum 
also contains focused corrective feedback. 
Table 4.17 
List of Teacher’s Corrective Feedback on Student 16 
No. Student Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
16. RS M1 HP 2 3 - - 1 - - 
M2 AN 2 2 1 - 1 - - 
M3 UE 1 9 1 - 1 - - 
 
16/RS/M1/HP/DCF/ICF/UCF 
  This datum is the datum number sixteen. The initial name for the student is 
RS. It is the first meeting and the theme is holiday plan. This datum contains 2 
direct corrective feedback. The teacher adds the word “to” between the word 
“want” and “stay”. The teacher addes the letter “s” at the word “cake”. This datum 
contains 3 indirect corrective feedback. The teacher uses the circle sign to indicate 
the error words. The error words are “refreshing”, “their”, and “watching”. This 
datum also contains unfocused corrective feedback. 
16/RS/M2/AN/DCF/ICF/UCF 
This datum is the datum number sixteen. The initial name for the student is 
RS. It is the second meeting and the theme is announcement. This datum contains 
2 direct corrective feedback. The first, the teacher adds the word “be “ between 
the word “can”, and “participate”. The second, the teacher adds the letter “d” at 
the word “participate”. This datum contains 2 indirect corrective feedback. The 
teacher uses the circle sign at the word “student” and the underline sign at the 
word “participate’. This datum contains 1 metalinguistic corrective feedback. The 
teacher puts the code “tobe” between the word “you” and “only”.  
16/RS/M3/UE/DCF/ICF/MCF/UCF 
 This datum is the datum number sixteen. The initial name for the student is 
RS. It is the third meeting and the theme is unforgettable experience. This datum 
contains 1 direct corrective feedback because the teacher gives the correct answer 
directly. At the word “go’, the teacher provides the answer “went”. This datum 
contains 9 indirect corrective feedback. The teacher gives the underline sign at the 
words; “break”, “prayers”, “play”, “swimming”, and “is”. The circle sign at the 
words; “go”, “do”, “happy-happy”, and “use”. This datum contains 1 
 metalinguistic corrective feedback because the teacher adds the code “tobe” 
between the word “we” and “very”. This datum also contains unfocused 
corrective feedback. 
Table 4.18 
Teacher’s Corrective Feedback on Student 17 
No. Student Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
17. RN M1 HP - 13 - - 1 - - 
M2 AN - - - - - - - 
M3 UE 9 10 1 - 1 - - 
 
17/RN/M1/HP/ICF/UCF 
 This datum is the datum number seventeen. The initial name for the 
student is RN. It is the first meeting and the the theme is holiday plan. This datum 
contains 13 indirect corrective feedback. The teacher uses the underline sign for 
indicating the errors. The errors are “pick orange”, “pick orange”, “with”, “pick 
orange”, “to from”, “motorcycle”, “pick orange”, “wait”, “choose”, “I am picking 
orange”, “try orange”, “to back”, “more”, and “expression”.  
17/RN/M2/AN 
 This datum is the datum number seventeen. The initial name for the 
student is RN. It is the second meeting and the theme is announcement. There is 
no correction from the teacher. 
17RN/M3/UE/DCF/ICF/MCF/UCF 
  This datum is the datum number seventeen. The initial name for the 
student is RN. It is the third meeting and the theme is unforgettable experience. 
This datum contains 9 direct corrective feedback because the teacher gives the 
correct answer directly. The first, the teacher adds the word “to” at the end of the 
word “because”. The teacher crosses the word “and” at the second paragraph, the 
word “and” at the second paragraph but in the another sentence, the word “and” at 
the third, fourth, and the last paragraph. Then, the teacher gives the correct answer 
“souvenirs’” from the error word “sovenir’.  The teacher changes the letter “a” as 
“e” at the word “than” in the third and fourth paragraph. 
 This datum contains 10 indirect corrective feedback. The teacher gives the 
underline and circle sign. The underline sign at the words; “gathere”, “practice”, 
“continouslied”, “have”, and “continouslied”. The circle sign at the words; 
“song”,”song”, “is”, and “is”. This datum contains 1 metalinguistic corrective 
feedback between the word “continouslied” and “trip”, the teacher adds the code 
“art”. This datum also contains unfocused corrective feedback. 
Table 4.19 
List of Teacher’s Corrective Feedback on Student 18 
No. Student Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
18. RFM M1 HP 2 4 1 - 1 - - 
M2 AN - 1 - - - - - 
M3 UE 1 9 - - 1 - - 
 
18/RFM/M1/HP/DCF/ICF/MCF/UCF 
  This datum is the datum number eighteen. The initial name for the student 
is RFM. It is the first meeting and the theme is holiday plan. This datum contains 
2 direct corrective feedback. The teacher indicates the error by giving the cross 
sign. The error words are “and”, “and”, and “just”. This datum contains 4 indirect 
corrective feedback. The teacher indicates the error by giving the underline and 
circle sign. The teacher gives the underline sign at the noun phrase “quality time”. 
The circle sign at the words “place”, “watching”, and “skincare”. This datum 
contains 1 metalinguistic, the teacher gives the code that written “tobe” between 
the word “I”, and “going”. This datum also contains unfocused corrective 
feedback. 
 
 
18/RFM/M2/AN/ICF 
 This datum is the datum number eighteen. The initial name for the student 
is RFM. It is the second meeting and the theme is announcement. This datum only 
contains 1 indirect corrective feedback. The error word is located at the word 
“hold”. The teacher indicates the error by giving the circle sign.  
18/RFM/M3/UE/DCF/ICF/UCF 
 This datum is the datum number eighteen. The initial name for the student 
is RFM. It is the third meeting and the theme is unforgettable experience. This 
datum contains 1 direct corrective feedback because the teacher gives the correct 
answer at the erroR word “is”, the correct answer is “was”. This datum contains 9 
indirect corrective feedback. The teacher uses the underline sign to indicate the 
 error words. The error words are “eating’, “is’, “is”, “take”, “don’t”, “eating”, 
“go”, “is”, and “is”. This datum also contains unfocused corrective feedback. 
Table 4.20 
Teacher’s Corrective Feedback on Student 19 
No. Student Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
19. SN M1 HP 1 4 2 - 1 - - 
M2 AN 1 2 - - 1 - - 
M3 UE 1 7 1 - 1 - - 
 
19/SN/M1/HP/DCF/ICF/MCF/UCF 
 This datum is the datum number nineteen. The initial name for the stduent 
is SN. It is the first meeting and the theme is holiday plan. This datum contains 1 
direct corrective feedback. The teacher adds the word “to” between the word “go” 
and “down”. This datum contains 4 indirect corrective feedback. The teacher 
gives the underline and circle sign. The teacher gives the underline at the words 
“down head”, “we”, and between the word “when” and “are”. This datum contains 
2 metalinguistic corretive feedback, the teacher gives the code “art”. The first, 
between the word “is and “lake”. The second, between the word “is” and 
“paradise”. This datum also contains unfocused corrective feedback.  
19/SN/M2/AN/DCF/ICF/UCF 
 This datum is the datum number nineteen. The initial name for the student 
is SN. It is the second meeting and the theme is announcement. This datum 
contains 1 direct corrective feedback. The teacher indicates the error by giving the 
 underline sign and gives the correct answer. The correct answer that given by the 
teacher is “at the”. This datum contains 2 indirect corrective feedback. The 
teacher indicates the error by giving the circle sign. The errror words are 
“competition”, and “competition”. This datum also contains unfocused corrective 
feedback.  
19/SN/M3/UE/DCF/ICF/MCF/UCF 
 This datum is the datum number nineteen, the initial name for the student 
is SN. It is the third meeting and the theme is unforgettable experience. This 
datum contains 1 direct corrective feedback because the teacher adds the words 
“because we” between the word “happy” and “can”. This datum contains 7 
indirect corrective feedback. The teacher gives the underline sign at the words; 
“summit”, “take”, “saw”, “hope”, and “can”. The circle sign at the word “is”. This 
datum contains 1 metalinguistic corrective feedback. The teacher adds the code 
“tobe” between the word “we” and “very”. This datum also contains unfocused 
corrective. 
Table 4.21 
Finding of Teacher’s Corrective Feedback on Student 20 
No. Student Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
20. SPA M1 HP 3 9 - - 1 - - 
M2 AN - 3 - - 1 - - 
M3 UE 5 12 2 - 1 - - 
 
20/SPA/M1/HP/DCF/ICF//UCF 
  This datum is the datum number twenty. The initial name for the student is 
SPA. It is the first meeting and the theme is hoiday plan. This datum contains 3 
direct corrective feedback. The teacher gives the correct answer directly. The first, 
at the word “place”, the teacher gives the undeline sign at this word and provides 
the correct answe at the up of the word, the correct answer given by the teacher is 
“places”. The second, the word “just”, the teacher crooses out this word. The 
third, the teacher adds the letter “s” at the word “more”. This datum contains 9 
indirect corrective feedback. The teacher provides the underline and circle sign. 
The teacher gives the underline sign at the words; “plans holiday”, “to”, “quality 
time”, “is”, “I going to”, “watching”, and “my plans holiday”. The teacher gives 
the circle sign at the words; “made”, and “place”. This datum also contains 
unfocused corrective feedback. 
 
 
20/SPA/M2/AN/ICF/UCF 
This datum is the datum number twenty. The initial name for the student is 
SPA. It is the second meeting and the theme is announcement. This datum 
contains 3 indirect corrective feedback. The teacher indicates the errors by giving 
the underline sign. That words are “student”, “obligate’, and “type”. This datum 
also contains unfocused corrective feedback. 
20/SPA/M3/DCF/ICF/MCF/UCF 
 This datum is the datum number twenty. The initial name for the student is 
SPA. It is the third meeting and the theme is unforgettable experience. This datum 
 contains 6 direct corrective feedback. The first, the teacher adds the letter “s” at 
the word “day”. The second, the teacher adds the word “to” between the word 
“went” and “Gunung”. The third, the teacher adds the letter “s” at the word 
“destination”. Then, the teacher adds “after that we” before the word “went”. 
Next, at the word “this’, the teacher provided the correct answer “that”. 
 This datum contains 12 indirect corrective feedback. The teacher gives the 
circle sign at the words; “I’m”, “can’t”, “taken”, “is”, “hope”, “can”, and “replay”. 
The underline sign at the words; “celebrated”, “have”, and “are”. This datum 
contains 2 metalinguistic corrective feedback. The first, the teacher adds the code 
“tobe” between the word “I” and “15”. The second, she adds “tobe” between the 
word “this” and “my”. This datum also contains unfocused corrective feedback. 
 
 
 
Table 4.22 
Teacher’s Corrective Feedback on Student 21 
No. Student Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
21. SM M1 HP 1 14 - - 1 - - 
M2 AN 1 1 - - 1 - - 
M3 UE 7 4 - - 1 - - 
 
21/SM/M1/HP/DCF/ICF/UCF 
  This datum is the datum number twenty one. The initial name for the 
student is SM. It is the first meeting and the theme is holiday plan. This datum 
contains 1 direct corrective feedback at the word “go”. The teacher provides the 
correct answer, that is “going”. This datum contains 14 indirect corrective 
feedback. The teacher gives the underline sign to indicate the errors. The error 
words are “refreshing”, “prepare”, “are go”, “are play”, “are feel tired”, “are go”, 
“are come to”, “are look”, “is very beautiful”, “I would like to”, “are prepare”. 
“go”, “are stop”, and are”. This datum also contains unfocused corrective 
feedback.  
21/SM/M2/AN/DCF/ICF/UCF 
 This datum is the datum number twenty one. The initial name for the 
student is SM. It is the second meeting and the theme is announcement. This 
datum contains 1 direct corrective feedback, that is at the word “student”. The 
teacher adds the letter “s” at that word. This datum contains 1 indirect corrective 
feedback. The teacher provides the underline sign at the word “the”. This datum 
also contains unfocused corrective feedback. 
21/SM/M3/UE/DCF/ICF/UCF 
 This datum is the datum number twenty one. The initial name for the 
student is SM. It is the third meeting and the theme is unforgettable experience. 
This datum contains 7 direct corrective feedback. The first, at the word “arrived”, 
the teacher gives the correct answer “visit”. The second, the noun phrase 
“waterfall jumog”, the teacher writes “kebalik”. Then, the words “and”, “were”, 
and “in the” the teacher crosses those words.  
  This datum contains 4 indirect corrective feedback. The teacher gives the 
circle sign at the words; “know”, “grandmother’s home”, and “is” and the 
underline sign at the word “bought”. This datum also contains unfocused 
corrective feedback. 
Table 4.23 
Finding of Teacher’s Corrective Feedback on Student 22 
No. Student Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
22. TAP M1 HP - 2 - - 1 - - 
M2 AN - 1 - - - - - 
M3 UE 5 2 1 - 1 - - 
 
22/TAP/M1/HP/ICF/UCF 
 This datum is the datum number twenty two. The initial name for the 
student is TAP. It is the first meeting and the theme is holiday plane. This datum 
contains 2 indirect corrective feedback. The teacher uses the circle sign to indicate 
the error. The error words are “found” and “it”. This datum also contains 
unfocused corrective feedback. 
22/TAP/M2/ICF 
 This datum is the datum number twenty two. The initial name for the 
student is TAP. It is the second meeting and the theme is announcement. This 
datum contains 1 indirect corrective feedback. The teacher gives the circle sign at 
the word “day”.  
 22/TAP/M3/UE/DCF/ICF/MCF/UCF 
 This datum is the datum number twenty two. The initial name for the 
student is TAP. It is the third meeting and the theme is unforgettable experience. 
This datum contains 5 direct corrective feedback. The first, the teacher adds the 
letter “t” at the word “interesed”. The second, at the word “play”, the teacher 
provides the answer “played”. The third, at the word “play”, the teacher povides 
the answer “playing”. Then, the word “leave” given the correct answer “left”. The 
last, at the word “go”, the teacher gives the correct answer “went’.  
 This datum contains 2 indirect corrective feedback. The teacher gives the 
underline sign at the words; “prayer”, and “is”. This datum contains 1 
metalinguistic corrective feedback because the teacher gives the code “tobe” 
between the word “we” and “so”. This datum also contains unfocused corrective 
feedback. 
Table 4.24 
Teacher’s Corrective Feedback on Student 23 
No. Name 
of the 
Student 
Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
23. UN M1 HP 2 7 1 -  1 - - 
M2 AN - 2 - 1 - - - 
M3 UE 6 16 1 - 1 - - 
 
23/UN/M1/HP/DCF/ICF/MCF/UCF 
  This datum is the datum number twenty three. The initial name for the 
student is UN. It is the second meeting and the theme is holiday plan. This datum 
contains 2 direct corrective feedback. The first, the word “place interesting”, the 
teacher gives the correct answer “interesting place’. The second, the word 
“seldom” the teacher crosses this word. This datum contains 7 indirect corrective 
feedback. The teacher uses the underline sign to indicate the error. The error 
words are “are spend”, “gether”, “are can”, “gethering”, “gethering”, “gathering”, 
“we”, and “can”. This datum contains 1 metalinguistic corrective feedback. The 
teacher adds the code “art’ between the word “with’ and “big”. This datum also 
contains unfocused corrective feedback 
23/UN/M2/AN/ICF/UCF 
 This datum is the datum number twenty three. The initial name for the 
student is UN. It is the second meeting and the theme is announcement. this datum 
contains 2 indirect corrective feedback. The teacher indicates the error by giving 
the underline sign. The error words are “compele”, and “will give”. This datum 
also contains unfocused corrective feedback. 
23/UN/M3/UE/DCF/ICF/MCF/UCF 
 This datum is the dtaum number twenty three. The initial name for the 
student is UN. It is the third meeting and the theme is unforgettbale experience. 
This datum contains 6 direct corrective feedback. The first, the teacher crosses the 
word “was” and gives the correct answer at the up of the word “study” as 
“studied”. The second, at the word “could”, the teacher provides the answer 
“could”. The third, at the word “playing” as “play”. The last, at the word “game” 
the teacher adds the letter “s”.  
  This datum contains 16 indirect corrective feedback. The teacher gives the 
circle sign at the words; “has”, “hes”, “is”, “can”, “saw”, and “can”. The underline 
sign given at the words; “stop”, “object”, “can”, “can”, “can”, “playing”, and 
“hospital”. This datum contains 1 metalinguistic corrective feedback because the 
teacher gives the code “tobe” between the word “game” and “interesting”. This 
datum also contains unfocused corrective feedback. 
Table 4.25 
List of Teacher’s Corrective Feedbacak on Student 24 
No. Student Meeting Themes Types of Teacher’ Corrective Feedback 
DCF ICF MCF FCF UCF EF RF 
24. YH M1 HP - 6 - - 1 - - 
M2 AN 1 4 - - 1 - - 
M3 UE 19 15 4 - 1 - - 
 
24/YH/M1/HP/ICF/UCF 
 This datum is the datum number twenty four. The initial name for the 
student is YH. It is the first meeting and the theme is holiday plan. This datum 
contains 6 indirect corrective feedback. The teacher uses the underline and circle 
sign. The teacher gives the underline sign at the sentence “I am an rest”, “study to 
matematic”, “to telling”, “to streets”, and “I am take”. The teacher gives the circle 
sign at the word “to”. This datum also contains unfocused corrective feedback. 
 
24/YH/M2/AN/DCF/ICF/UCF 
  This datum is the datum number twenty four. The initial name for the 
stduent is YH. It is the second meeting and the theme is announcement. This 
datum contains 1 direct corrective feedback. The teacher adds the word “on” 
between the word “tomorrow” and “Saturday”. This datum contains 4 indirect 
corrective feedback. The teacher gives the underline sign at the word “the” and 
“incoming”. The cirle sign at the words “loth” and “loth’. This datum also 
contains unfocused corrective feedback. 
24/YH/M3/UE/DCF/ICF/MCF/UCF 
 This datum is the datum number twenty four. The initial name for the 
student is YH. It is the third meeting and the theme is unforgettable experience. 
This datum contains 19 direct corrective feedback because the teacher gives the 
correct answer directly. First, the teacher provides the answer “teacher” at the up 
of the word “Theacher”. Second , the teacher crosses the words; “were”, “and”, 
“and”,  “and”, “and”, and “and”. Third, the teacher gives the underline at the word 
“went” and provides the correct answer at the up of this word. The correct answer 
is “went”. Then, the teacher adds the word “went” between the word “we” and 
“to”. Next, the teacher provides the word “clim’ at the above of the word 
“climbing”. Then, the teacher adds the correct answer “watch” at the above of the 
word “watched” and adds the word “the” after this word. At the word “how 
much”, the teacher crosses out this word and proovides the correct answer, that is 
“there were many”. After that, the teacher adds the wod “for” between the word 
“continouslied”. Then, she adds the word “went” between the word “we” and 
“to”. Adding the word “to” and provides the word “many” at the word “how 
many”. 
 This datum contains 15 indirect corrective feedback. The teacher uses the 
underline and cicle sign to indicate the errors. The teacher gives the underline sign 
at the words; “go”, “prepare”, “is”, “much”, “continouslied”, “greet”, “is”, 
“don’t”, “prepare” and “slepping’. The teacher uses the circle sign at the words; 
“have”, “break”, “sleeped” and “break”.   
This datum contains 4 metalinguistic corrective feedback. The teacher 
gives the code “art”. First, the teacher adds the code “art” between the word 
before the word “mountain”. Second, the teacher adds the code “art” before the 
word “hill”. The last, the teacher adds the code “art” before the word “view”.  the 
teacher also gives the code “tobe” between the word “we” and “greet”. This 
datum also contains unfocused correcive feedback  
Based on the findings above, the researcher finds five types of 
teacher’s corrective feedback provided on students’ worksheets. The 
researcher categorises the types of teacher’ corrective feedback in the table 
4.26 below: 
Table 4.26 
Total of Teacher’ Corrective Feedback 
 
No. Types of Teacher’s Corrective Feedback Total 
1. Direct Corrective Feedback 141 
2. Indirect Corrective Feedback 405 
3. Metalinguistic Corrective Feedback 30 
4. Focused Corrective Feedback 6 
5. Unfocused Corrective Feedback 53 
 6. Reformulation Feedback - 
7. Electronic Feedback - 
Total 635 
 
Table 4.26 above shows the total of teacher’s corrective feedback 
used by teacher in her correction on the students writing. Teacher provided 
as many as 635 total of her corrective feedback to the 69 students’ 
worksheet. The most frequently corrective feedback was in the form of 
indirect corrective feedback. It can be seen that the teacher provided 405 
indirect corrective feedbacks. Teacher also used as many as 141 direct 
corrective feedbacks to indicate the error. Then, for metalinguistic 
corrective feedback, teacher provided it as many as 30 times. Then, for 
focus of feedback, teacher used unfocused corrective feedback more often 
than focused corrective feedback. The teacher provided 53 unfocused 
corrective feedbacks. Meanwhile only 6 of total focused corrective 
feedback.  
To know the highest and lowest types of teacher’ corrective 
feedback, the researcher presented a chart in figure 4.1 below: 
 
 
 
 
 Figure 4.1 
Percentage of Teacher’s Corrective Feedback 
The figure 4.1 above shows the precentage of teacher’ corrective 
feedback. It can be seen that type of indirect corrective feedback has the 
highest precentage. It showed that precentage is 65%. For the direct 
corrective feedback, teacher provided it as many as 22%, metalinguistic 
corrective feedback 5%, unfocused corrective feedback 8%. 
2. The Reason of the Teacher Uses the Dominant Type of Corrective 
Feedback in Students’ Creative Writing 
Based on the finding of the types of teacher’s corrective feedback 
that used by the teacher is indirect corrective feedback. The percentage of 
indirect corrective feedback is 65%. It is the dominant type used by the 
teacher. The researcher did interview with the teacher to know her reason 
for using the indirect corrective feedback dominantly in her correction. 
The researcher did interview with the teacher on May,10 2019 at the 
Mosque of MAN 2 Klaten at 8 a.m.  The teacher often gave the written 
22%
65%
5% 8%
Types of Teacher' Corrective Feedback
Direct Corrective Feedback Indirect Corrective Feedback
Metalinguistic Corrective Feedback Unfocused Corrective Feedback
 corrective feedback than oral corrective feedback. It can be proved by the 
statement of the teacher below: 
“....Untuk koreksian secara lisan saya jarang melakukan 
mbak, palingan ya pas itu contohnya saya suruh buat cerita 
masa lampau ya, nah saya suruh coba bikin contoh mbak 
kalimat menggunakan v2. Kalau sudah selesai saya suruh 
baca, nanti kalau ada yang salah langsung saya benarkan 
harusnya pake went bukan go, contohnya seperti itu mbak. 
Tapi saya lebih seringnya ngasih tugas itu sih writing....” 
(Mrs.EM/Friday,10May2019). 
The teacher also used creative writing as the types of writing taks. 
According to her, creative writing can make students enjoy to write 
anything. It can be proved by the statement of the teacher as below: 
“Saya lebih sering menggunakan tipe creative writing 
mbak, jadi siswa bisa menulis sesuai imaginasi mereka.....” 
(Mrs.EM/Friday,10May2019) 
The fact, the teacher only knew about direct corrective feedback 
and indirect corrective feedback. It can be proved by the statement of the 
teacher as below: 
“Saya nggak tau mbak tipe corrective feedback itu apa. Ya, 
kalau direct corrective feedback itu ya kan direct ya 
mungkin langsung gitu ya maksudnya, jadi langsung 
diberikan jawaban yang benar. Nah, kalau indirect ya tidak 
langsung. Jadi pake kode itu. Kalau yang lain saya kurang 
paham mbak.....” (Mrs.EM/Friday,10May2019) 
The teacher did not focus on one type error. It can be proved by her 
statement below: 
“......saya tidak fokus hanya pada satu jenis error mbak. 
Jadi saya memberikan koreksian dimana disitu saya 
menemukan error atau kesalahan biak itu grammar, 
pemilihan kata, tanda baca, dan tenses” 
(Mrs.EM/Friday,10May2019). 
 The teacher used indirect corrective feedback dominantly when she 
did correction on student’ writing. The teacher’s reason for using the 
indirect corrective feedback dominantly can be seen in her statement as 
below: 
“......siswa bisa lebih mandiri mbak untuk menemukan 
jawaban yang bener itu apa, terus untuk memotivasi 
mereka agar lebih sering menulis dan belajar dari 
kesalahan yang dilakukan mbak. Em,, selanjutnya ya 
karena saya harpakan itu dapat meningkatkan kepercayan 
diri mereka mbak, ya itu tadi kalau saya langsung kasih 
jawaban mereka oh yang benar ini saya kasih ya nanti 
mereka minder karena terpatok dengan jawaban saya, 
kalau dengan tanda saja kan karena saya anggap mereka 
mampu untuk membenarkan itu dan mereka akan lebih 
percaya diri karena mengetahui jawabannya sendiri. Terus 
yang selajutnya, mereka bisa tahu kesalahan mereka itu 
dalam segi apa oh penggunaan verb contohnya ya, ya udah 
untuk tugas mendatang mereka saya harapkan tidak 
melakukan kesalahan yang sama dan saya pun tahu 
kemampuan menulis mereka sejauh mana. Melatih siswa 
untuk berfikir dan aktif membaca.....” 
Based on the result of the interview with the teacher, it can be 
concluded that the teacher uses indirect corrective feedback dominantly 
and the reasons are she expects that indirect corrective feedback can 
increase students’ independence to find out the correct answer on their 
mistakes, can  motivate the students to be more active in writing, increase 
students’ confidence because she can find the correct answer by 
themselves, the students are able to know their ability in writing and the 
teacher gets the information how far the students’ ability in writing and 
can practice the students’ critical reading and thinking. 
B. Discussion 
1. Types of Teacher’ Corrective Feedback in Students’ Creative Writing 
Based on the result of research finding, there are five types of 
teacher corrective feedback that used by the teacher. There are direct 
 corrective feedback, indirect corrective feedback, metalinguistic 
corrective feedback, focused corrective feedback and unfocused 
corrective feedback. The researcher will discuss those types.  
a. Direct Corrective Feedback 
Direct corrective feedback may defined as the provision of the 
correct linguistic form or structure above or near the linguistic error 
(Ferris in Ellis: 2009). For example: 
08/LY/M3/UE/DCF/ICF/MCF/UCF 
This datum is the datum number eight and the initial name for 
the student is LY. It is the third meeting and the theme is unforgettable 
experience. This datum contains 5 direct corrective feedback. The 
first, the teacher provides “it was” between the word “because” and 
“very”. It means that the student misses to use that. The second, the 
teacher adds the word “to” between the word “chose” and “went” 
because when there is verb and verb need the conjunction “to”. The 
third, at the word “are”, the teacher crosses this word. At the word 
“played”, the teacher provides the correct answer “played”. It means 
that the word “are” is wrong” and the correct answer is “played” 
because when the student writes “are played” it means “dimainkan” 
in Bahasa Indonesia, but if the student writes “played” after the 
subject, it means “bermain”. The last, the teacher crosses the word 
“and”. It means that this word is not necessary.  
 Based on the finding and the theory, the teacher puts the 
correct answer at above of the error word, near the error word, and 
crosses the wrong word. Those are included into direct corrective 
feedback. 
b. Indirect Corrective Feedback 
Indirect corrective feedback is defined as a indicating an error 
through circling, underlining, highliting, or otherwise marking it at its 
location in a text, with or or without a verbal rule reminder or an error 
code, and asking students to make corrections themselves. For 
example: 
06/IMNH/M3/UE/DCF/ICF/UCF 
This datum is the datum number six, the initial name for the 
student is IMNH. It is the third meeting and the theme is unforgettable 
experience. This datum contains 4 indirect corrective feedback 
because the teacher uses the code to indicate the error words without 
giving the correct answer. The first, at the word “invited”, the teacher 
gives the underline sign. She indicates that the word is wrong. The 
second, at the word “enjoyed” and “food”, she gives the underline 
sign to indicate the error. The teacher gives the circle sign at the word 
“wento”. 
Based on the finding, the teacher’ correction by giving indirect 
corrective feedback is related with the theory. The teacher uses the 
 circle and undeline sign to indicate the error words without gives the 
correct answer. 
c. Metalinguistic Corrective Feedback 
Ellis (2009) states that metalinguistic corrective feedback 
provides the error code means the teacher writes the codes in the 
margin (e.g. WW= wrong word, art= article). For example: 
24/YH/M3/UE/DCF/ICF/MCF/UCF 
This datum is the datum number twenty four. The initial name 
for the student is YH. It is the third meeting and the theme is 
unforgettable experience. This datum contains 4 metalinguistic 
corrective feedback. The first, the teacher adds the code “tobe” 
between the word “we” and “greet”. It means that the students misses 
for using “tobe” in her sentence. The student should add the word 
“were” . The second, the teacher adds the code “art” before the word 
“montain”. It means that the student misses for using article in her 
sentence. She should write an article “the”. The third, the teacher 
writes the code “art” before the word “hill”. The student should write 
“the”. The last, the teacher also writes the code “ar” before the word 
“view”. It means that the teacher misses to use an article at her 
sentence. She should add an article “the”. 
Based on the finding and theory above, the types of teacher’s 
corrective feedback in using metalinguistic corrective feedback is 
related with the theory. The teacher uses the code “art” and “tobe”  in 
 her correction. Although the result of interview, she said that she only 
used direct and indirect corrective feedback, but the fact of analyzing 
her correction on students’worksheets, she used metalinguistic 
corrective feedback type. 
d. Focused Corrective Feedback 
The teacher selects spesific errors types for correction (Ellis, 
2009). The example: 
13/NA/M3/UE/ICF/FCF 
This datum is the datum number thirteen. The initial name for 
the student is NA. It is the third meeting and the theme is 
unforgettable experience. This datum contains focused corrective 
feedback. The teacher gives the corrective feedback focused on verb 
error. At the words “enjoy”, “find”, “get”, “change”, “leave”, “get”, 
“head”, “swin”, “invite”, “kick”, “swim”, “go”, “change” and 
“perform”. Therefore, in this datum contains another types errors. For 
example the word “very” in the first paragraph should be changed into 
“the”, but the researcher does not give the correction at this word. 
Then, the word “sunddenly” at the sentence “I suddenly met old 
friend”. This sentence is categorized into Bahasa Indonesia. The 
student should change the position of this word as “Suddenly, I met 
my old friend”. The fact, the teacher does not give the correction at 
the error. 
  Based on the finding and theory above, it means that the use of 
focused corrective feedback type by the teacher is relevant with the 
theory. She only focused to give the corrective feedback in one type 
error, that is verb error. 
e. Unfocused Corrective Feedback 
Teachers can elect to correct all of the students’ errors, in 
which case the CF is unfocused (Ellis, 2009). For example of using 
unfocused corrective feedback type is below: 
18/RFM/M1/HP/DCF/ICF/MCF/UCF 
This datum is the datum number eighteen. The initial name for 
the student is RFM. It is the first meeting and the theme is holiday 
plan. This datum contains unfocused corrective feedback because the 
teacher corrects all of teh stduents’ errors. The teacher gives the 
correction at the conjunction error at the word “and”. Then, the 
teacher gives the correction at adjective phrase error, at the word 
“quality time”. Next, the teacher gives the corrective feedback at noun 
error “place”. The last, the teacher gives the corrective feedback at 
verb errors “watching” and “skincare”.  
2. Teacher’ Reason for Using Indirect Corrective Feedback Dominantly 
Based on the result of the interview with the teacher, it can be 
concluded that the teacher uses indirect corrective feedback dominantly 
and the reasons are she expects that indirect corrective feedback can 
increase students’ independence to find out the correct answer on their 
 mistakes, can  motivate the students to be more active in writing, increase 
students’ confidence because she can find the correct answer by 
themselves, the students are able to know their ability in writing and the 
teacher gets the information how far the students’ ability in writing and 
can practice the students’ critical reading and thinking. 
Lewis (2002) states that self evaluation can increase students’ 
independence to find out their own mistakes. By finding their own 
mistakes, the students are expected to remember what mistake they have 
done and they will not make the same mistake. It is relevant with the 
teacher statement (EM9,  p. 129) that she only gives the code and doesn’t 
give the correct answer directly. It is to increase students’ indepence. 
Lewis (2002) states that feedback provides information for the 
teacher and students. It is relevant with the teacher statement (EM9, p. 130) 
that the teacher only gives the codes without the correct answer, the 
teacher is able to know whether the students make the same mistake in 
another task or not. When the teacher gives the correct answer directly or 
give direct corrective feedback, it can make the students don’t try to think 
deeply what the corret answer of my mistakes.  
Ferris and Roberts (2001) suggest that direct corrective feedback is 
probably better than indirect corrective feedback with the student writers 
of low levels of proficiency. It means that, direct corrective feedback is 
suitable for low students. Therefore, based on the result of the interview 
with the teacher (EM9, p. 130) the teacher gives indirect corrective 
 feedback dominantly because she taught in favorite class. So she believed 
that the students will understand easily and  get the correct answer. Lewis 
(2002) also states that feedback is a form of motivation. It is related with 
the teacher answer (EM9, p. 130) that she gives the indirect corrective 
feedback to motivate the students to be more active in writing.  
Lewis (2002) also argues that feedback can lead students to 
autonomy. The teacher’ reason for using indiret corrective feedback is to 
increase students’ confidence because they can find the correct answer on 
their mistake. It means that, here the teacher gives the shape for the student 
to find the correct answer. Through creative writing, students can use their 
linguistic capabilities and go deeper and further that they cannot do in oral 
expression (Kandemir & Tok, 2015). It is related with the teacher’s reason 
for using indirect corrective feedback (EM9, p. 130)  that she expects that it 
can increase critical reading and thinking for the students. 
 
 
 
 
 
 
 
 
 CHAPTER V 
CONCLUSION & SUGGESTION 
 
A. Conclusion 
After describing and analyzing the data, the researcher draws 
conclusion which answer the problem statements based on the result of the 
related to the Teacher’ Corrective Feedback  In Students’ Creative Writing At 
The Tenth Grade Of Man 2 Klaten In The Academic Year 2018/2019. Based 
on the findings and discussion in the chapter iv, the following conclusions are 
drawn: 
1. The dominant of type of teacher’ corrrective feedback used by the teacher 
is indirect corrective feedback. The findings of this research show that 
indirect corrective feedback is found 405 data, 65%, direct corrective 
feedback 141 data, 22%, metalinguistic corrective feedback 30 data, 5%, 
unfocused corrective feedback 53 data, 8%, and focused corrective 
feedback 6 data.  
2. The teacher uses indirect corrective feedback dominantly and the reasons 
are she expects that indirect corrective feedback can increase students’ 
independence to find out the correct answer on their mistakes, can  
motivate the students to be more active in writing, increase students’ 
confidence because she can find the correct answer by themselves, the 
students are able to know their ability in writing and the teacher gets the 
information how far the students’ ability in writing and can practice the 
students’ critical reading and thinking. 
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 B. Suggestions 
Based on the findings of this research, some suggestions are proposed 
to enable the teacher in providing better corrective feedback to the students’ 
writing. 
a. For the Teacher 
There are some results of the research that require teacher to make 
some adjustments and improvements: 
1) The teacher should gives the correct answer, if there are some errors at 
the same word, so the students are able to know the answer. 
2) The teacher should check her correction because when the teacher 
gives the code at the right word, it can make missunderstanding and 
confusing to the students. 
3) The teacher should provide oral corrective feedback after she gave the 
students’ writing result. It can help the students understand and notice 
more easily. 
4) The teacher should be more careful about the error words made by the 
students because sometimes there are some errors which do not 
provided the corrective feedback. 
b. For the Students 
1) The students should be cooperative in developing their writing. the 
students can ask or consult with the teacher about their writing to 
minimize their mistakes in writing. 
2) The students should pay attention related to the teacher’s corrective 
feedback and learn it well. 
 3) The students should be active to write and revise their work to get 
better skill on writing. 
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 LIST OF STUDENTS OF X IPA 1 AT MAN 2 KLATEN IN THE 
ACADEMIC YEAR 2018/2019 
 
NO NIS NAME OF STUDENTS 
1. 7180 Anggraini Tsalsa Istiqomah 
2. 7181 Anggri Miftahul Jannah 
3. 7182 Anisa Jihan Radita 
4. 7183 Emiliana Eka Putri 
5. 7184 Hafazah Iqbal Fordaus 
6. 7185 Ibnu Mustaqim Nur Hasan 
7. 7186 Intan Puspita Dewi 
8. 7187 Leni Yuliawati 
9. 7188 Moh. Ilhan Ramadhan 
10. 7189 Muhammad Ghofar Ismail 
11. 7190 Muhamad Mufid Haidar 
12. 7191 Muhammad Nashiruddin 
13. 7192 Nahwan Asyofi 
14. 7193 Nur Fadlilah 
15. 7194 Nur Halimah 
16. 7195 Rofi’atus Sa’adhah 
17. 7196 Roihanah Nafi’ah 
18. 7197 Rosda Fatimah Mufid 
19. 7198 Salma Nabila 
20. 7199 Sharla Putri Ardhana 
21. 7200 Siti Muyawaroh 
22. 7201 Trizia Angger Putranti 
23. 7202 Umi Nangsharoni 
24. 7203 Yudhakasih Herawati 
 
 Bahasa Inggris Umum  
Satuan Pendidikan : SMA/MA 
Kelas   : X (Sepuluh) 
Kompetensi Inti  : 
 KI-1 dan KI-2:Menghayati dan mengamalkan ajaran agama yang dianutnya. Menghayati 
dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong royong, kerjasama, toleran, 
damai), bertanggung jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai 
dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat dan lingkungan 
alam sekitar, bangsa, negara, kawasan regional, dan kawasan internasional”. 
 KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, 
prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, 
kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan 
pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya 
untuk memecahkan masalah 
 KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan 
pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak secara efektif dan 
kreatif, serta mampu menggunakan metode sesuai kaidah keilmuan 
 
Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
3.1  Menerapkan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan teks 
interaksi 
transaksional 
lisan dan tulis 
yang melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
jati diri dan 
hubungan 
keluarga, sesuai 
dengan konteks 
penggunaannya. 
(Perhatikan 
unsur 
kebahasaan 
pronoun: 
subjective, 
objective, 
possessive) 
 Fungsi Sosial 
Mengenalkan, 
menjalin hubungan 
interpersonal dengan 
teman dan guru 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Sebutan anggota 
keluarga inti dan 
yang lebih luas dan 
orang-orang dekat 
lainnya; hobi, 
kebiasaan 
- Verba: be, have, go, 
work, live (dalam 
simple present 
tense) 
- Subjek Pronoun: I, 
You, We, They, He, 
She, It 
- Kata ganti 
possessive my, 
your, his, dsb. 
- Kata tanya Who? 
- Menyimak dan menirukanbeberapa 
contoh interaksi terkait jati diri dan 
hubungan keluarga, dengan ucapan dan 
tekanan kata yang benar 
- Mengidentifikasi ungakapan-ungkapan 
penting dan perbedaan antara beberapa 
cara yang ada 
- Menanyakan hal-hal yang tidak 
diketahui atau yang berbeda. 
- Mempelajari contoh teks interaksi 
terkait jati diri dan hubungan 
keluarganya yang dipaparkan figur-figur 
terkenal. 
- Saling menyimak dan bertanya jawab 
tentang jati diri masing-masing dengan 
teman-temannya 
- Melakukan refleksi tentang proses dan 
hasil belajarnya 
4.1  Menyusun teks 
interaksi 
transaksional 
lisan dan tulis 
pendek dan 
sederhana yang 
melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
 Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
jati diri, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
Which? How? Dst. 
- Nomina singular 
dan plural dengan 
atau tanpa a, the, 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Deskripsi diri sendiri 
sebagai bagian dari 
keluarga dan 
masyarakat yang 
dapat menumbuhkan 
perilaku yang termuat 
di KI 
3.2  Menerapkan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan teks 
interaksi 
interpersonal 
lisan dan tulis 
yang melibatkan 
tindakan 
memberikan 
ucapan selamat 
dan memuji 
bersayap 
(extended), serta 
menanggapinya, 
sesuai dengan 
konteks 
penggunaannya 
 Fungsi Sosial 
Menjaga hubungan 
interpersonal dengan 
guru, teman dan orang 
lain. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Ungkapan 
memberikan ucapan 
selamat dan memuji 
bersayap 
(extended), dan 
menanggapinya 
- Nomina singular 
dan plural dengan 
atau tanpa a, the, 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Interaksi antara guru 
dan peserta didik di 
dalam dan di luar 
kelas yang melibatkan 
ucapan selamat dan 
- Menyimak dan menirukan beberapa 
contoh percakapan mengucapkan 
selamat dan memuji bersayap 
(extended) yang diperagakan 
guru/rekaman, dengan ucapan dan 
tekanan kata yang benar 
- Bertanya jawab untuk mengidentifikasi 
dan menyebutkan ungkapan pemberian 
selamat dan pujian serta tambahannya, n 
mengidentifikasi persamaan dan 
perbedaannya 
- Menentukan ungkapan yang tepat secara 
lisan/tulis dari berbagai situasi lain yang 
serupa 
- Membiasakan menerapkan yang sedang 
dipelajari. dalam interaksi dengan guru 
dan teman secara alami di dalam dan di 
luar kelas. 
- Melakukan refleksi tentang proses dan 
hasil belajar 
4.2  Menyusun teks 
interaksi 
interpersonal 
lisan dan tulis 
sederhana yang 
melibatkan 
tindakan 
memberikan 
ucapan selamat 
dan memuji 
bersayap 
(extended), dan 
menanggapinya 
dengan 
memperhatikan 
fungsi sosial, 
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struktur teks, dan 
unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
pujian yang dapat 
menumbuhkan 
perilaku yang termuat 
di KI 
 
3.3  Menerapkan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan teks 
interaksi 
transaksional 
lisan dan tulis 
yang melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
niat melakukan 
suatu 
tindakan/kegiata
n, sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan 
unsur 
kebahasaan be 
going to, would 
like to) 
 Fungsi Sosial 
Menyatakan rencana, 
menyarankan, dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan atau di 
luar dugaan) 
 Unsur Kebahasaan 
- Ungkapan 
pernyataan niat 
yang sesuai, dengan 
modalbe going to, 
would like to 
- Nomina singular 
dan plural dengan 
atau tanpa a, the, 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Interaksi antara guru 
dan peserta didik di 
dalam dan di luar 
kelas yang melibatkan 
pernyataan niatyang 
dapat menumbuhkan 
perilaku yang termuat 
di KI 
- Mencermati beberapa contoh interaksi 
terkait niat melakukan suatu 
tindakan/kegiatan dalam/dengan 
tampilan visual(gambar, video) 
- Mengidentifikasidengan menyebutkan 
persamaan dan perbedaan dan dari 
contoh-contoh yang ada dalam video 
tersebut, dilihat dari isi dan cara 
pengungkapannya 
- Bertanya jawab tentang pernyataan 
beberapa tokoh tentang rencana 
melakukan perbaikan 
- Bermain game terkait dengan niat 
mengatasi masalah 
- Membiasakan menerapkan yang sedang 
dipelajari. dalam interaksi dengan guru 
dan teman secara alami di dalam dan di 
luar kelas. 
- Melakukan refleksi tentang proses dan 
hasil belajar. 
4.3  Menyusun teks 
interaksi 
transaksional 
lisan dan tulis 
pendek dan 
sederhana yang 
melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
niat melakukan 
suatu 
tindakan/kegiata
n, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
3.4  Membedakan 
fungsi sosial, 
 Fungsi Sosial - Menyimak dan menirukan guru 
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struktur teks, dan 
unsur 
kebahasaan 
beberapa teks 
deskriptif lisan 
dan tulis dengan 
memberi dan 
meminta 
informasi terkait 
tempat wisata 
dan bangunan 
bersejarah 
terkenal, pendek 
dan sederhana, 
sesuai dengan 
konteks 
penggunaannya 
Membanggakan, 
menjual, 
mengenalkan, 
mengidentifikasi, 
mengkritik, dsb. 
 Struktur Teks 
Dapat mencakup 
- Identifikasi (nama 
keseluruhan dan 
bagian) 
- Sifat (ukuran, 
warna, jumlah, 
bentuk, dsb.) 
- Fungsi, manfaat, 
tindakan, kebiasaan 
 Unsur kebahasaan 
- Kosa kata dan 
istilah terkait 
dengan tempat 
wisata dan 
bangunan 
bersejarah terkenal 
- Adverbia terkait 
sifat seperti quite, 
very, extremely, dst. 
- Kalimat dekalraif 
dan interogatif 
dalam tense yang 
benar 
- Nomina singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Deskripsi tempat 
wisata dan bangunan 
bersejarah yang dapat 
menumbuhkan 
perilaku yang termuat 
di KI 
membacakan teks deskriptif sederhana 
tentang tempat wisata dan/atau 
bangunan bersejarah terkenaldengan 
intonasi, ucapan, dan tekanan kata yang 
benar. 
- Mencermati danbertanya jawab tentang 
contoh menganalisisdeskripsi dengan 
alat seperti tabel, mind map, dan 
kemudian menerapkannya untuk 
menganalisis beberapa deskripsi tempat 
wisata dan bangunan lain 
- Mencermati cara mempresentasikan 
hasil analisis secara lisan, 
mempraktekkan di dalam kelompok 
masing-masing, dan kemudian 
mempresentasikan di kelompok lain 
- Mengunjungi tempat wisata atau 
bangunan bersejarah untuk 
menghasilkan teks deskriptif tentang 
tempat wisata atau bangunan 
bersejarahsetempat. 
- Menempelkan teks di dinding kelas dan 
bertanya jawab dengan pembaca (siswa 
lain, guru) yang datang membacanya 
- Melakukan refleksi tentang proses dan 
hasil belajar. 
4.4  Teks deskriptif 
4.4.1  Menangkap 
makna secara 
kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
deskriptif, lisan 
dan tulis, pendek 
dan sederhana 
terkait tempat 
wisata dan 
bangunan 
bersejarah 
terkenal 
4.4.2  Menyusun teks 
deskriptif lisan 
dan tulis, pendek 
dan sederhana, 
terkait tempat 
wisata dan 
bangunan 
bersejarah 
terkenal, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan, 
secara benar dan 
sesuai konteks 
3.5  Membedakan 
fungsi sosial, 
struktur teks, dan 
 Fungsi Sosial 
Menjalin hubungan 
- Menyimak dan menirukan guru 
membacakan beberapa teks 
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unsur 
kebahasaan 
beberapa teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
dengan memberi 
dan meminta 
informasi terkait 
kegiatan sekolah, 
sesuai dengan 
konteks 
penggunaannya 
interpersonal dan 
akademik antar 
peserta didik, guru, 
dan sekolah 
 Struktur Teks 
- Istilah khusus 
terkait dengan jenis 
pemberitahuannya 
- Informasi khas yang 
relevan 
- Gambar, hiasan, 
komposisi warna 
 Unsur Kebahasaan 
- Ungkapan dan kosa 
kata yang lazim 
digunakan dalam 
announcement 
(pemberitahuan) 
- Nomina singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Pemberitahuan 
kegiatan, kejadian 
yang dapat 
menumbuhkan 
perilaku yang termuat 
di KI  
 Multimedia 
Layout dan dekorasi 
yang membuat 
tampilan teks 
pemberitahuan lebih 
menarik. 
pemberitahuan (announcement) dengan 
intonasi, ucapan, dan tekanan kata yang 
benar. 
- Bertanya dan mempertanyakan tentang 
persamaan dan perbedaan fungsi sosial, 
struktur teks dan unsur kebahasaannya 
- Mencermati danbertanya jawab tentang 
contoh menganalisisdeskripsi dengan 
alat seperti tabel dan kemudian 
menerapkannya untuk menganalisis 
beberapa teks pemberitahuan lain 
- Membuat teks pemberitahuan 
(announcement) untuk kelas atau teman 
- Melakukan refleksi tentang proses dan 
hasil belajar. 
4.5  Teks 
pemberitahuan 
(announcement)  
4.5.1  Menangkap 
makna secara 
kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement)  
4.5.2  Menyusun teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
lisan dan tulis, 
pendek dan 
sederhana, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan, 
secara benar dan 
sesuai konteks 
3.6  Menerapkan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan teks 
interaksi 
transaksional 
lisan dan tulis 
yang melibatkan 
 Fungsi Sosial 
Menjelaskan, 
mendeskripsikan, 
menyangkal, 
menanyakan, dsb. 
 Struktur Teks 
- Memulai 
- Menyimak dan menirukan beberapa 
contoh percakapan terkait dengan 
intonasi, ucapan dan tekanan kata yang 
tepat 
- Guru mendiktekan percakapan tersebut 
dan peserta didik menuliskannya dalam 
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tindakan 
memberi dan 
meminta 
informasi terkait 
keadaan/tindakan
/ kegiatan/ 
kejadian yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk 
waktu terjadinya 
dan 
kesudahannya, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan 
unsur 
kebahasaan 
simple past tense 
vs present 
perfect tense) 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Kalimat deklaratif 
dan interogative 
dalam simple past 
tense, present 
perfect tense. 
- Adverbial dengan 
since, ago, now; 
klause dan 
adveribial penunjuk 
waktu 
- Nomina singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Kegiatan, tindakan, 
kejadian, peristiwa 
yang dapat 
menumbuhkanperilak
u yang termuat di KI 
buku catatannya untuk 
kemudianbertanya jawab terkait 
perbedaan dan persamaan makna 
kalimat-kalimat yang menggunakan 
kedua tense tersebut 
- Membaca beberapa teks pendek yang 
menggunakan kedua tense tersebut, dan 
menggunakan beberapa kalimat-kalimat 
di dalamnya untuk melengkapi teks 
rumpang pada beberapa teks terkait. 
- Mencermati beberapa kalimat rumpang 
untuk menentukan tense yang tepat 
untuk kata kerja yang diberikan dalam 
kurung 
- Diberikan suatu kasus, peserta didik 
membuat satu teks pendek dengan 
menerapkan kedua tense tersebut 
- Melakukan refleksi tentang proses dan 
hasil belajar 
4.6  Menyusun teks 
interaksi 
transaksional, 
lisan dan tulis, 
pendek dan 
sederhana, yang 
melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
keadaan/tindakan
/ kegiatan/ 
kejadian yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk 
waktu terjadinya 
dan 
kesudahannya, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
3.7  Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan 
 Fungsi Sosial 
Melaporkan, 
menceritakan, berbagi 
pengalaman, 
- Menyimak guru membacakan peristiwa 
bersejarah, menirukan bagian demi 
bagian dengan ucapan dan temakan kata 
yang benar, dan bertanya jawab tentang 
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beberapa teks 
recount lisan dan 
tulis dengan 
memberi dan 
meminta 
informasi terkait 
peristiwa 
bersejarah sesuai 
dengan konteks 
penggunaannya 
mengambil teladan, 
membanggakan 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan 
kejadian/kegiatan 
- orientasi ulang 
 Unsur Kebahasaan 
- Kalimat deklaratif 
dan interogatif 
dalam simple past, 
past continuous, 
present perfect, dan 
lainnya yang 
diperlukan 
- Adverbia 
penghubung waktu: 
first, then, after 
that, before, when, 
at last, finally, dsb. 
- Adverbia dan frasa 
preposisional 
penujuk waktu 
- Nomina singular 
dan plural dengan 
atau tanpa a, the, 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Peristiwa bersejarah 
yang dapat 
menumbuhkan 
perilaku yang termuat 
di KI 
isi teks 
- Menyalin teks tsb dalam buku teks 
masing-masing mengikuti seorang siswa 
yang menuliskan di papan tulis, sambil 
bertanya jawab terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dalam teks 
- Mencermati analisis terhadap fungsi 
sosial, rangkaian tindakan dan kejadian 
dengan menggunakan alat seperti tabel, 
bagan, dan kemudian mengerjakan hal 
sama dengan teks tentang peristiwa 
bersejarah lainnya 
- Mengumpulkan informasi untuk 
menguraikan peristiwa bersejarah di 
Indonesia 
- Menempelkan karyanya di dinding kelas 
dan bertanya jawab dengan pembaca 
(siswa lain, guru) yang datang 
membacanya 
- Melakukan refleksi tentang proses dan 
hasil belajar. 
4.7  Teks recount – 
peristiwa 
bersejarah 
4.7.1  Menangkap 
makna secara 
kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
recount lisan dan 
tulis terkait 
peristiwa 
bersejarah 
4.7.2  Menyusun teks 
recount lisan dan 
tulis, pendek dan 
sederhana, 
terkait peristiwa 
bersejarah, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan, 
secara benar dan 
sesuai konteks 
3.8  Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan 
beberapa teks 
naratif lisan dan 
tulis dengan 
memberi dan 
meminta 
informasi terkait 
legenda rakyat, 
 Fungsi Sosial 
Mendapat hiburan, 
menghibur, 
mengajarkan nilai-
nilai luhur, 
mengambil teladan 
 Struktur Teks 
Dapat mencakup: 
- Orientasi 
- Menyimak guru membacakan legenda, 
sambil dilibatkan dalam tanya jawab 
tentang isinya 
- Didiktekan guru menuliskan legenda 
tersebut dalam buku catatan masing-
masing, sambil bertanya jawab terkait 
fungsi sosial, struktur teks, dan unsur 
kebahasaan yang ada 
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sederhana, sesuai 
dengan konteks 
penggunaannya 
- Komplikasi 
- Resolusi 
- Orientasi ulang 
 Unsur Kebahasaan 
- Kalimat-kalimat 
dalamsimple past 
tense, past 
continuous, dan 
lainnya yang 
relevan 
- Kosa kata: terkait  
karakter, watak, dan 
setting dalam 
legenda 
- Adverbia 
penghubung dan 
penujuk waktu  
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Cerita legenda yang 
dapat menumbuhkan 
perilaku yang termuat 
di KI 
- Dalam kelompok masing-masing 
berlatih membacakan legenda tsb 
dengan intonasi, ucapan dan tekanan 
kata yang benar, dengan saling 
mengoreksi 
- Membaca satu legenda lain, bertanya 
jawab tentang isinya, dan kemudian 
mengidentifikasi kalimat-kalimat yang 
memuat bagian-bagian legenda yang 
ditanyakan 
- Melakukan refleksi tentang proses dan  
hasil belajar. 
 
4.8  Menangkap 
makna secara 
kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
naratif, lisan dan 
tulis sederhana 
terkait legenda 
rakyat 
3.9  Menafsirkan 
fungsi sosial dan 
unsur 
kebahasaan lirik 
lagu terkait 
kehidupan 
remaja 
SMA/MA/SMK/
MAK 
 Fungsi sosial 
Mengembangkan 
nilai-nilai kehidupan 
dan karakter yang 
positif 
 Unsur kebahasaan 
- Kosa kata dan tata 
bahasa dalam lirik 
lagu 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Hal-hal yang dapat 
memberikan 
keteladanan dan 
menumbuhkan 
perilaku yang termuat 
di KI 
- Membaca, menyimak, dan menirukan 
lirik lagu secara lisan 
- Menanyakan hal-hal yang tidak 
diketahui atau berbeda 
- Mengambil teladan dari pesan-pesan 
dalam lagu 
- Menyebutkan pesan yang terkait dengan 
bagian-bagian tertentu 
- Melakukan refleksi tentang proses dan 
hasil belajarnya 
4.9  Menangkap 
makna terkait 
fungsi sosial dan 
unsur 
kebahasaan 
secara 
kontekstual lirik 
lagu terkait 
kehidupan 
remaja 
SMA/MA/SMK/
MAK 
 
 FIELD NOTE ON OBSERVATION 
 
Meeting 1 
 
Day/date : Tuesday, 18th September 2018 
Time  : 08.30-10.00 
The teacher : Mrs. Endah Mardiyani, S.S 
Class  : X IPA 1 
 
The reseracher did observation at the X IPA 1 class on Tuesday, 18th 
September 2018. The researcher came to the class with the teacher. When, the the 
researcer arrived to the class, the reseracher sat and did observation. Mrs. Endah 
opened the lesson by saying salam. Then, she asked the students to open the book. 
The topik was about holiday plan. The teacher asked one student, her name was 
Anggi. Mrs. Endah asked about Anggi’ planning for holiday. Then, Anggi replied 
that she will go to the grandmother’ house n next week. Mrs Endah gave a respon. 
She said “take care on the way ya”. Then, Mrs Endah asked Ilhan about his 
planning. Mrs. Endah asked “ Ilhan, do you have a plan for spending your 
holiday?”. Ilhan replied “no miss, I don’t have. Then, the teacher gave the respon 
“pikirin lagi ya”. Next, Mrs Endah explained of the use “will” and “going to”. She 
also explained to the students for using those when they wanted to say abou their 
planning. 
The teacher wrotes some examples on the white board. After that, the 
teacher asked the students to do the task on the book. Then, she sat. The students 
did their task. Then, the teacher stand up and walked on each student to check 
their work. Five minutes later, the teacher gave the code to the students that time 
 was up. She asked the students to read and answer. After that, before closing the 
lesson, the teacher gave the individual task for the students to write a paragraph 
about their holiday plan as homework and the students should submit tomorrow. 
Then the teacher closed the lesson by saying salam. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 FIELDNOTE ON OBSERVATION 
Meeting 2 
Day/date : Tuesday, 2nd October 2018 
Time  : 08.30-10.00 
The teacher : Mrs. Endah Mardiyani, S.S 
Class  : X IPA 1 
 The researcher did observation on Tuesday, 2nd October 2018, the teacher 
already in the class. The researcher came when the teacher checked the students’ 
attendance. The teacher began with the topic that would be delivered. The topic 
was about announcement. Mrs. Endah intented to use PPT, in the other hand there 
was trouble at the proyektor, so the teacher decided to explain the material by 
oral. First, the teacher explain the structure of announcement. Then, the teacher 
asked on student to read the example of annoucement text on the book. Next, the 
teacher asked the students to answer the question based on the book. After that, 
the teacher asked the students to make a group into 5 groups that consist of 5 
person. Then, the teacher gave the direction that they should role play. One person 
as a boss, another could be as secretary and employess. So the teacher asked the 
group for making an annoucement and then the group should present their 
discussion as each role. There was still student that did not understand with the 
teacher’ direction. That student asked to the teacher and then teacher repeated her 
direction. After that, the students enjoyed to do the task. In other hand, the bell 
was ringing. The teacher asked the students to finish their task at home and gave 
the individual task to write an announcement task with free theme. The teacher 
said “buatnya semenarik mungkin ya, di desain gitu biar bagus, kasih gambar, 
 warna kan menarik.. Before closing the lesson, the teacher gav ethe information 
that 3 students did not submit their writing task about holiday plan. The teacher 
called their name and the students said yes. The teacher asked them to submit 
soon. the teacher closed the lesson by salam. In other hand two students came 
forward and asked the teacher. Intan asked the teacher “Bu ini saya kan pakai 
would ini bener apa salah”, then the teacher replied “oh iya ya salah, sorry sorry 
saya tidak ngeh, harusnya will ya”. Then, Intan asked again “kalau brought ini 
yang bener apa ya bu”. Then the teacher replied “oh itu kan kalau setelah to 
diikuti verb ya verbnya harus bentuk pertama yaitu....?”. Intan answered “buy 
buk”. Then the teacher left the class. 
 
 
 
 
 
 
 
 
 
 
 
 FIELDNOTE ON OBSERVATION 
Meeting 3 
Day/date : Tuesday, 9th October 2018 
Time  : 08.30-10.00 
The teacher : Mrs. Endah Mardiyani, S.S 
Class  : X IPA 1 
 
The researcher did observation on Tuesday, 9th October 2018. The teacher 
already told to the teacher that she couldn’t teach full time because she had an 
event. The teacher entered the class, she said salam an then asked the student to 
open their book. The topic was about the use of pat tense. Before giving the 
explanation, the teacher reckhed the previous lesson and the students answered 
together that the previous lesson was about announcement. There were students 
asked her “Miss kok punya saya nggak ada koreksian sih”. Mrs Endah replied “ya 
berarti udah bener semua”. Then, the teacher continued with explain the material. 
She wrote the formula of simple past tense and gave the example. After that, the 
teacher asked all students to make a sentence and the teacher recheked their 
sentence. Mrs Endah said “start from you Mbak Umi”, then Umi replied “I ate 
cakes”. Mrs. Endah said “oke betul apa bentu Verb satunya dari ate mbak?. Then 
Umi answered “eat”. The teacher asked all the students. After that, the teacher 
asked the students to make a short story about unforgettable experience. She said 
“hari ini maaf ya saya tidak bisa sampai selesai ngajarnya karena saya hari ini ada 
acara penting, untuk tugasya tlong buat cerita ya tentang pengalaman kalian yang 
tidak terlupakan kan pastinya sudah terlewat, nah nanti kan saya cek penggunaan 
simple past tensenya bener apa nggak dan tolong dikerjakan tugas yang dipaket. 
 The teacher asked the leader of class to submit all students’ worksheet on the desk 
tomorrow. Hera asked to the teacher “Miss, Saya pergi ke Malioboro bulan lalu, 
bahasa inggrisnya “I go to Malioboro last month ya miss”. Then Mrs. Endah 
answered “I went to Malioboro last month”. The teacher said salam and left the 
class. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 INTERVIEW GUIDE 
 
1. Model pemebelajaran apa yang ibu gunakan dalam mengajarkan bahasa 
Inggris ke siswa? 
2. Apakah ibu tahu apa yang dimaksud dengan Corrective Feedback? 
3. Apakah ibu sering menggunakan Corrective Feedback dalam mengajar? 
Dalam bentuk oral atau written? 
4. Ada apa sajakah tipe-tipe dalam corrective feedback? 
5. Apa yang dimaksud dengan direct corrective feedback, indirect corrective 
feedback, metalinguistic corrective feedback, focused corrective feedbak, 
unfocused corrective feedback, reformulation corrective feedback dan 
electronic corrective feedback? 
6. Apakah ibu mengoreksi segala bentuk kesalahan dalam penulisan siswa 
atau hanya difokuskan sesuai topik tugasnya? 
7. Bisakah ibu berikan contoh dari tipe-tipe corrective feedback yang ibu 
gunakan? Manakah yang sering ibu gunakan dan mengapa? 
8. Apakah ibu mengecek kembali hasil koreksian siswa yang baru 
9. Jenis writing apa yang ibu sering gunakan? Dan mengapa ibu lebih 
memilih itu? 
10. Jenis tugas apa yang ibu berikan ke siswa dalam tugas writing? Individu 
atau kelompok? 
11. Apakah menurut ibu koreksian yang ibu berikan mampu dipahami oleh 
siswa dengan baik? 
12. Kapan ibu memberikan koreksian itu? 
13. Apa tujuan ibu memberikan corrective feedback? 
 14. Apa sajakah indikator-indikator yang ibu gunakan dalam penilaian 
writing? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 FIELDNOTES ON THE INTERVIEW 
 
Day, Date : Friday, 10th May, 2019 
Time  : 08.00-end 
Activity : Interviewing the teacher  
Informant : Endah Mardiyani, S.S 
Location ; MAN 2 Klaten 
Interviewer : Lailatun Nikmah 
Topic  : Corrective Feedback 
 
 
I1  : Assalamu’alaikum, mohon maaf mengganggu waktunya Miss. 
EM1 :Wa’alaikum salam, ndak kok mbak. Enjoy aja. Maaf ya saya 
masih pakai mukena, tadi mbak tak suruh kesini langsung aja biar 
enak ngobrolnya. 
I2 : Iya Miss, tidak apa-apa. Sebelumnya saya ucapkan terimakasih 
atas waktunya, disini saya ingin menindak lanjuti penelitian saya 
yang tentang corrective feedback pada kerjaan siswa pelajaran 
Bahasa Inggris dan ingin memberikan pertanyaan kepada Ibu. Kita 
mulai saja nggih miss. Dalam pembelajaran bahasa inggris 
khususnya dalam kegiatan menulis, model pembelajaran seperti 
apa yang ibu terapkan dikelas? 
EM2 : Apa ya mbak. Emmm, ya itu sih mbak modeling. Contoh 
topiknya menulis recount text, ya saya jelaskan seperti apa recount 
text, tenses apa yang digunakan. Masing-maisng siswa tak suruh 
bikin kalimat terus maju. Nah setelah itu baru saya kasih tugas 
untuk membuat tulisan tentang pengalaman mereka. 
I3 : Kemudian dari karangan tersebut, apakah ibu sering memberikan 
koreksian. 
 EM3 : Iya sering mbak. 
I4 : Apakah ibu tahu apa yang dimaksud dengan corrective feedback? 
EM4 : Kalau menurut saya ya, feedback yang berbentuk koreksian 
mbak. Hehe bener nggak mbak.  
I5 : Nggih miss. Lalu apakah ibu sering menggunakan Corrective 
Feedback dalam mengajar? Dalam bentuk oral atau written. 
EM5 : Untuk guru lain setahu saya nggak memberikan koreksian seperti 
saya mbak. Kalau saya sering sih mbak, kalau saya kasih tugas 
menulis ya. Nah mereka kumpulkan di meja saya. Habis itu saya 
koreksi, Ya saya coret-coret gitu biar mereka tau kalau yang saya 
coret ini salah. Seperti itu sih mbak. kalau koreksian saya sudah 
selesai, ketua kelas saya suruh ambil. Untuk koreksian secara lisan 
saya jarang melakukan mbak, palingan ya pas itu contohnya saya 
suruh buat cerita masa lampau ya, nah saya suruh coba bikin 
contoh mbak kalimat menggunakan v2. Kalau udah selesai saya 
suruh baca, nanti kalau ada yang salah langsung saya benarkan 
harusnya pake went bukan go, contohnya seperti itu mbak. Tapi 
saya lebih seringnya ngasih tugas itu sih writing. 
I6 : Iya miss, lalu ada apa sajakah tipe-tipe dalam corrective feedback 
yang ibu ketahui? 
EM6 : Saya nggak tau mbak tipe corrective feedback itu apa. Ya, kalau 
direct corrective feedback itu ya kan direct ya mungkin langsung 
gitu ya maksudnya, jadi langsung diberikan jawaban yang benar. 
Nah, kalau indirect ya tidak langsung. Jadi pake kode itu. Kalau 
yang lain saya kurang paham mbak. Saya lebih seringnya ya pake 
kode sih mbak. Jadi ya saya garis bawahi, saya lingkari gitu. Saya 
lebih banyaknya menggunakan kode daripada langsung 
membenarkan mbak”. Kalau jawaban langsung ya saya kasih 
jawaban yang benar diatasnya gitu sih mbak. Kalau nggak saya 
 silang jadi mereka paham kalau yang saya silang itu berarti salah 
atau tidak perlu digunakan. 
I7 : Oh iya miss. Apa yang ibu ketahui tentang direct corrective 
feedback, indirect corrective feedback, metalinguistic corrective 
feedback, focused corrective feedbak, unfocused corrective 
feedback, reformulation corrective feedback dan electronic 
corrective feedback? 
EM7 : Ya itu tade mbak, saya hanya mengetahui 2 tadi. Indirect 
corrective feedback kan secara tidak langsung ya contohnya hanya 
memberikan kode, nah kalau direct itu langsung memberikan 
jawaban yang benar apa dari kesalahan itu. Kalau yang lain saya 
tidak tahu mbak. 
I8 : Iy miss, tidak apa-apa. Lalu, saya lanjutkan ke pertanyaan 
selanjutnya nggih.  Apakah ibu mengoreksi segala bentuk 
kesalahan dalam penulisan siswa atau hanya difokuskan sesuai 
topik tugasnya? 
EM8 : Tidak mbak. Jadi contohnya ya mbak, di pekerjaan si anak A 
walaupun jenis writingnya creative writing dan mereka bisa 
menulis sesuai imginasi mereka akan tetapi tetap saya perhatikan. 
Jadi apabila dalam tugas recount ada kesalahan di verb ya saya 
koreksi, kemudian saya ketemukan juga kesalahan di penggunaan 
tobe ya saya koreksi. Jadi saya tidak fokus hanya pada satu jenis 
error mbak. Jadi saya memberikan koreksian dimana disitu saya 
menemukan error atau kesalahan biak itu grammar, pemilihan kata, 
tanda baca, dan tenses. 
I9  : Baik bu. Pertanyaan selanjutnya, bisakah ibu berikan contoh dari 
tipe-tipe corrective feedback yang ibu gunakan? Manakah yang 
sering ibu gunakan dan mengapa? 
EM9 : Ya itu mbak, direct saya langsung kasih jawaban yang benar. 
Contoh kata go itu salah makanya saya kasih garis bawah lalu saya 
 berikan jawaban yang benar diatasnya yaitu went. Jadi kan ya 
mereka paham oh ini salah seharusnya yang benar itu ini. Kadang 
ya saya selipkan disamping kata yang error itu. Nggak tentu mbak. 
Kalau untuk indirect yaa... saya lebih sering menggunakan kode 
seperti menggaris bawahi kata yang salah, atau melingkari atau 
menyelipkan kode kemudian saya kasih keterangan dibawahnya itu 
ya, nanti kalau saya langsung kasih jawaban yang bener apa ya 
mereka tidak berusaha untuk berfikir no mbak. Tapi tetep saya 
kasih tau lokasi mana yang salah kok mbak. Jadi mereka juga tidak 
kesusahan. Kalu lebih seringnya ya mbak dari ketiga tugas menulis 
yang saya berikan itu ya itu mbak indirect corrcective feedback. 
Saya lingkari atau garis bawahi kata yang salah. Alasannya gini 
mbak yang saya harapakan ya, yang pertama siswa bisa lebih 
mandiri mbak untuk menemukan jawaban yang bener itu apa, terus 
untuk memotivasi mereka agar lebih sering menulis dan belajar 
dari kesalahan yang dilakukan mbak. Em,, selanjutnya ya karena 
saya harapakan itu dapat meningkatkan kepercayan diri mereka 
mbak, ya itu tadi kalau saya langsung kasih jawaban mereka oh 
yang benar ini saya kasih ya nanti mereka minder karena terpatok 
dengan jawaban saya, kalau dengan tanda saja kan karena saya 
anggap mereka mampu untuk membenarkan itu dan mereka akan 
lebih percaya diri karena mengetahui jawabannya sendiri. Terus 
yang selajutnya, mereka bisa tahu kesalahan mereka itu dalam segi 
apa oh penggunaan verb contohnya ya, ya udah untuk tugas 
mendatang mereka saya harapkan tidak melakukan kesalahan yang 
sama dan saya pun tahu kemampuan menulis mereka sejauh mana. 
Melatih siswa untuk berfikir dan aktif membaca, karena kalau saya 
langsung kasih jawaban yang bener ya mereka merasa puas dan 
sudah mbak pasti ya sudah dimasukkan tas udah lupa. Akan tetapi 
beda halnya ya kalau saya kasih kode saja, pastinya mereka akan 
mencari tahu jawaban yang bener apa. Tapi mereka itu ya di kelas 
 unggulan ya saya percaya mereka mampu. Dan berusaha berfikir 
untuk menemukan jawabannya. 
I10 : Oh iya bu, apakah ibu mengecek kembali hasil koreksian siswa 
yang baru? 
EM10 : Nggak sih mbak, nggak ada waktu. Ya nanti itu no kan ya kita 
harus lanjut ke materi yang lain mbak. 
I11 : Baik miss, saya lanjutkan ke pertanyaan selanjutnya ya miss. 
Jenis writing apa yang ibu sering gunakan? Dan mengapa ibu lebih 
memilih itu? 
EM11 : Saya lebih sering menggunakan tipe creative writing mbak, jadi 
siswa bisa menulis sesuai imaginasi mereka. Contohnya menulis 
rencana liburan mereka, jadi mereka bisa menuangkan segala 
emosi mereka di tulisan mereka, trus di tugas announcement 
mereka bisa bumbuhi crayon kan mesti siswa-siswa cewek itu suka 
mbak karena bisa mendesain sesuai keinginan mereka ya dikasih 
gambar pita dan sebagainya dan yang terakhir itu di tugas 
pengalaman yang tak terlupakan ya mbak, nah siswa bisa cerita apa 
saya pengalaman mereka tanpa saya tuntut harus seperti ini, seperti 
itu. Akan tetapi tetap pada aturan menulis. Buktinya ya mereka 
justru lebih bisa mengarang lebih panjang mbak. Kan ya mesti saya 
jadikan PR mbak tugasnya, jadi mereka bisa punya waktu lama 
untuk menyusun kata-kata. Ini supaya juga agar mereka tiak 
menggunakan kata-kata yang sama itu mulu. Biar tambah lah mak 
vocabnya. Jadi saya hanya memberikan tugas menulis yaitu dalam 
bentuk PR mbak. Dan satu semester ini saya memberikan 3 tugas 
menulis yaitu menulis tentang rencana liburan, membuat teks 
pengumuman dan menulis pengalam yang tidak terlupakan. Dan 
semua itu saya koreksi. 
 I12 : Oh iya, lalu jenis tugas apa yang ibu berikan ke siswa dalam tugas 
writing? Individu atau kelompok? Lebih kreatif ama bu siswa laki-
laki dengan perempuan? 
EM12 : Tergantung sih mbak, tapi saya lebih seringnya ya tugas individu 
supaya saya semakin tahu progress masing-masing siswa dalam 
menulis. Akan tetapi saya pun terkadang juga memberikan tugas 
kelompok. Jadi supaya mereka juga tahu bekerja kelompok itu 
seperti apa, nggak boleh saling menangan, kudu sportif. Nanti 
salah satu maju mewakili kelompok. Ya gitu sih mbak. Kalau tugas 
kelompok sih selesai dikelas. Tapi kalau tugas menulis individu 
saya buat PR. Salah satu mengumpulkan keesokan harinya dan 
saya koreksi. Ya tentunya perempuan mbak. Hehe, mereke 
menggambar teks pengumuman mereka dengan pensil warna 
dikasih gambar inilah, itulah gitu mbak. 
I13 : Apakah menurut ibu koreksian yang ibu berikan mampu 
dipahami oleh siswa dengan baik ? 
EM13 : Kan kalau saya sudah koreksi ya salah satu tak suruh ambil ya 
mbak, nah nanti kalau sampai kelas saya tanyai ada yang belum 
paham dari koreksi yang saya berikan. Kalau ada pun pasti 
bertanya kok mbak mereka. Ya saya jawab.  
I14 : Kapan ibu memberikan koreksian itu? 
EM14 : Yang apa ini, oral apa written. Kalau written ya kalau saya kasih 
tugas menulis pasti saya kasih koreksian mbak. Tapi kalau oral ya 
kalau mereka maju ada yang salah saya benarkan. 
I15  : Apa sajakah indikator-indikator yang ibu gunakan dalam 
penilaian writing? 
EM15 : Saya menilainya berdasarkan isinya mbak yang pertama, nah 
sesuai tidak dengan tema yang saya berikan. Berkesinambungan 
 tidak kalimat pertama dengan selanjutnya. Terus grammar yang 
digunakan benar apa tidak, trus kreativitas contohnya di pembuatan 
surat pengumuman itu  bagus tidak tampilannya, terus yang 
terakhir murni kerjaan sendiri, kan saya bisa tahu kalau 
menemukan kesamaan, oh… berrati ini contekan kalau tidak ya 
searching di internet gitu mbak.  
I16 : Baik bu, untuk pertanyaan terakhir ini bu. Hehe...apa tujuan ibu 
memberikan corrective feedback? 
EM16 : Karena saya yakin dari setiap koreksian itu sangatlah penting bagi 
mereka mbak. Itu kan ya bentuk dari perhatian kita. Toh kalau 
ketemu gitu ya mbak, nanya miss apa belum selesei koreksinya. 
Gitu mbak. Coba aja mbak, ada tugas menulis kemudian 
dikumpulkan dan sudah tidak dikembalikan ataupun dikembalikan 
dalam bentuk bersih hanya ada nilai. Itu sudah pasti lepas 
menerima langsung nggak tahu lagi kemana tuh kertas. Iya kan 
mbak. Nah tujuan saya memberikan koreksian ini ya agar supaya 
mereka lebih aware kalau menulis itu sangatlah penting. Mereka 
bisa tahu sejauh mana kemampuan mereka, saya pun bisa tahu 
sejauh mana kemampuan mereka. Saya lebih tahu dari segi 
manakah kesulitan-kesulitan yang dihadapi siswa. Contohnya 
tenses, oh berarti penjelasan saya kemaren belum bisa dimengerti 
dengan baik. Ini pun bertujuan untuk memotivasi mereka mbak, 
toh saya kan ya menyuruh mereka untuk sesuai kreasi masing-
masing. Ayo tuliskan semuanya dan jangan takut salah. Buktinya 
di tugas recount lumayan pada panjang-panjang kata-katanya 
mbak. Ini juga bertujuan untuk melatih kepercayaan diri, terus 
diharapkan tidak melakukan kesalahan yang sama. Itu sih mbak. 
 I17 : Iya miss. Itu adalah pertanyaan terakhir dari saya dan terimakasih 
atas waktunya. Sehingga saya bisa melakukan wawancara ini. 
Mohon maaf apabila tutur kata saya salah ya miss. 
EM17 : Iya mbak, sama-sama. Saya pun minta maaf jika jawaban-
jawaban saya seadanya begitu. Semoga kita bisa bertemu kembali. 
Sukses terus mbak. 
I18 : Nggih miss, terimakasih banyak. Assalamu’alaikum 
EM18 : Wa’alaikumsalam. 
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Observation activity on meeting 1 
 
 
 
 
  
Observation activity on meeting 2 
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 01/ATI/M1/HP/DCF/ICF/UCF 
 
 
 
 
 
 
 01/ATI/M2/AN/ICF/UCF 
 
 
 
 
 
 
 01/ATI/M3/UE/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
 02/AMJ/M1/HP/DCF/ICF/UCF 
 
 
 
 
 
 
 02/AMJ/M2/AN/DCF/ICF/UCF 
 
 
 
 
 
 
 02/AMJ/M3/UE/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
 03/AJ/M2/AN/ICF/UCF 
 
 
 
 
 
 
 03/AJ/M3/UE/DCF/ICF/UCF 
 
 
 
 
 
 
 04/EEP/M1/HP/DCF/ICF/UCF 
 
 
 
 
 
 
 04/EEP/M2/AN/ICF/MCF/UCF 
 
 
 
 
 
 
 04/EEP/M3/UE/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
 05/HIF/M1/HP/ICF/MCF/UCF 
 
 
 
 
 
 
 05/HIF/M2/AN/ICF/UCF 
 
 
 
 
 
 
 05/HIF/M3/UE/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
 06/IMNH/M1/HP/ICF/MCFUCF 
 
 
 
 
 
 
 06/IMNH/M2/AN/ICF/UCF 
 
 
 
 
 
 
 06/IMNH/M3/UE/DCF/ICF/MCF 
 
 
 
 
 
 
  
 
 
 
 
 
 
 07/IPD/M1/HP/ICF/UCF 
 
 
 
 
 
 
 07/IPD/M2/AN 
 
 
 
 
 
 
 07/IPD/M3/UE/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
 08/LY/M1/HP/DCF/ICF/UCF 
 
 
 
 
 
 
 08/LY/M2/AN/ICF/MCF/UCF 
 
 
 
 
 
 
 08/LY/M3/UE/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
 09/MIR/M1/HP/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
 09/MIR/M2/AN/ICF/MCF/UCF 
 
 
 
 
 
 
 09/MIR/M3/UE/ICF/UCF 
 
 
 
 
 
 
 10/MGI/M2/AN/ICF 
 
 
 
 
 
 
 10/MGI/M3/UE/DCF/ICF/UCF 
 
 
 
 
 
 
 11/MMH/M2/AN 
 
 
 
 
 
 11/MMH/M3/UE/DCF/ICF/UCF 
 
 
 
 
 
  
 
 
 
 
 
 
 12/MN/M1/HP/ICF/UCF 
 
 
 
 
 
 
 12/MN/M3/UE/DCF/ICF/FCF 
 
 
 
 
 
 
 13/NA/M1/ICF/FCF 
 
 
 
 
 
 
 13/NA/M2/AN/ICF/UCF 
 
 
 
 
 
 
 13/NA/M3/UE/DCF/ICF/UCF 
 
 
 
 
 
 
 14/NF/M1/HP/ICF/UCF 
 
 
 
 
 
 
 14/NF/M2/AN/ICF 
 
 
 
 
 
 
 14/NF/M3/UE/DCF/ICF/UCF 
 
 
 
 
 
 
 15/NH/M1/HP/ICF/UCF 
 
 
 
 
 
 
  
 
 
 
 
 
 
 15/NH/M2/AN 
 
 
 
 
 
 
 15/NH/M3/UE/ICF/FCF 
 
 
 
 
 
 
 16/RS/M1/HP/DCF/ICF/UCF 
 
 
 
 
 
 
 16/RS/M2/AN/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
 16/RS/M3/UE/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
 17/RN/M1/HP/ICF/UCF 
 
 
 
 
 
 
 17/RN/M2/AN 
 
 
 
 
 
 
 17/RN/M3/UE/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
  
 
 
 
 
 
 
 18/RFM/M1/HP/DCF/ICF/MCF/UCF 
 
 
 
 
 
 18/RFM/M2/AN/ICF 
 
 
 
 
 
 18/RFM/M3/UE/DCF/ICF/UCF 
 
 
 
 
 
 19/SN/M1/HP/DCF/ICF/MCF/UCF 
 
 
 
 
 
 19/SN/M2/AN/DCF/ICF/UCF 
 
 
 
 
 
 
 19/SN/M3/UE/DCF/ICF/MCF/UCF 
 
 
 
 
 
 20/SPA/M1/HP/DCF/ICF//UCF 
 
 
 
 
 
 
 20/SPA/M2/AN/ICF/UCF 
 
 
 
 
 
 20/SPA/M3/DCF/ICF/MCF/UCF 
 
 
 
 
 
 21/SM/M1/HP/DCF/ICF/UCF 
 
 
 
 
 
 21/SM/M2/AN/DCF/ICF/UCF 
 
 
 
 
 
 
 21/SM/M3/UE/DCF/ICF/UCF 
 
 
 
 
 
 
  
 
 
 
 
 
 
 22/TAP/M1/HP/ICF/UCF 
 
 
 
 
 
 
 22/TAP/M2/ICF 
 
 
 
 
 
 
 22/TAP/M3/UE/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
 23/UN/M1/HP/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
 23/UN/M2/AN/ICF/UCF 
 
 
 
 
 
 
 23/UN/M3/UE/DCF/ICF/MCF/UCF 
 
 
 
 
 
  
 
 
 
 
 
 
 24/YH/M1/HP/ICF/UCF 
 
 
 
 
 
 
 24/YH/M2/AN/DCF/ICF/UCF 
 
 
 
 
 
 
 24/YH/M3/UE/DCF/ICF/MCF/UCF 
 
 
 
 
 
 
  
 
 
 
 
 
